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ABSTRACT
The present article: ″Narrative as a method of studying the speech characteristics of bilingual
children (On the example of Georgian bilingual and Greek monolingual juniors)″ aims to study
the nature of narrative and to establish narrative skills in school; also the purpose of the study is
to define the importance of narrative as an effective method of research. The first part of the
paper presents a brief overview of the theoretical material around the narrative. The second part
of the article is based on empirical material. In particular, it is based on the analysis and results
of my research which I have conducted at the National and Kapodistrian University of Athens
(Greece). The article presents a study of children's narratives and a comparison of narratives
during bilingualism; In particular, the use of narrative-based research method in the case of
Georgian bilinguals and Greek monolinguals, the use of which is quite common in the modern
field of psycholinguistics.
Keywords: narrative and its meaning; Narrative as a research method in bilingual and
monolingual juniors; A study of children's narratives; Comparison of narratives during
bilingualism.

Introduction

Any scientific paper aims to study and analyse of a specific research theme. It is very
important to select an adequate research method for the analysis of the problems raised around
the research theme. In our case, we considered the study of children's narratives to be an
effective method. Its use and comparison of narratives in bilingualism is quite common in the
modern field of psycholinguistics. So, we consider the problem of bilingualism in general, and
in this case the narrative as a research method in bilingual and monolingual juniors and the
present thesis:
The meaning of the narrative
The phenomenon of narrative is studied in a wide range of disciplines, including
linguistics, psychology, sociology, literature, history, and philosophy.
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Different types of narrative offer a platform for exploring a wide range of linguistic
possibilities in the context (compare with: Hughes et al., 1997). These capabilities relate to
story structure, discourse features (e.g., consistency and

interrelationship), morphosyntax,

syntax, vocabulary, and uniquely bilingual phenomena such as code switching and crosslinguistic interference. Children’s narrative is also an index of their cognitive, semantic, and
social abilities (Liles, 1993).
The researchers considered the analysis of the narrative as a viable way to examine
communicative competence (Botting, 2002) and which should be less biased towards bilingual
children than the normative assessment tools (Paradis et al., 2011). Oral narratives provide a
rich resource of data (source of information) about a child's use of language in a relatively
natural context. Finally, narrative analysis allows researchers to evaluate many linguistic
features in context - including macrostructure, story grammatical categories, objectives,
attempts, and outcomes, as well as microstructure characteristics, e.g. vocabulary diversity,
relational and referential apparatus - using relatively short language patterns (Heilmann et al.,
2010a, 2010b).
Narrative skills are important for further success in school, e.g. in literacy and in
understanding the language of mathematics (Bishop & Edmundson, 1987; Bliss et al.,
1998; McCabe, 1996; McCabe & Rollins, 1994; Walach, 2008; Westby, 1991). They form a
bridge between the oral language and literacy, by providing exposure and a wide experience in
the use of (extensive use of experience), as well as through the contextualized and cohesive
discourse units and the abstract texts which children are suddenly faced with the written texts
(Hadley, 1998; Westby, 2005).
Interventional studies have shown that teaching directly narrative skills improves
comprehension and production of oral narrative as well as understanding, conceptualizing and
interpreting reading (Hayward & Schneider, 2000; Swanson et al., 2005).

Research
The aim of my research at the University of Athens was to use a narrative-based method,
which included the following: a) Georgian bilingual children have to describe pictures in
Georgian and Greek twice, at one-week intervals; b) and a description of the same pictures by
Greek monolingual children once, only in Greek. Meeting with each narrator was held
individually. For the narrative I used the story ″Frog, where are you?″, from which I had 15
pictures selected for the description. For the visuals, a few episodes from the above story are
shown in Picture 1 below:
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Picture 1.

In this study Georgian junior bilinguals and Greek monolingual juniors of the same age
living in the Attica region have participated. We need to compare the monolingual Greek and
Georgian bilingual children's narratives. At this stage, our goal was to: a) identify and make
further analyses what specific mistakes each bilingual child would make, namely: under the
influence of the Greek language, what specific mistakes could be identified in the Georgian
language; b) work out the modern methods of language assessment (measurement) of each
language.
Participants: The total number of narrators (TLD2) participating in the study is 20. Of
these, there are 14 Georgian bilinguals (namely, 11 boys and 3 girls) and 16 Greek monolinguals
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(namely, 9 boys and 7 girls) juniors. The bilingualism of Georgian children is conditioned by
their living in Greece from birth, which is why the dominant language for them is the Modern
Greek language.
Only one child participating in the study was born in Georgia, who studied in one of the
Public schools of the city Kutaisi (Georgia), until the age of 8. The parents of all fourteen
bilingual children are Georgians. Their age range varies from 6 to 11 years and they are the
students of 1st, 2nd, 3rd, 4th and 5th grades of the public schools located in the central districts
of Athens, in particular, in Ambelokipoi and Zografou. The mean age of the narrators in both
groups is 8.5 years.

Analysis and research results
During the research analysis we used 2 approaches: functional and structural. The first
refers to the content of how many episodes the narrative is divided by the child. The structural
approach involves the lexical, morphosyntactic and code switching (CS) comparison.
1. The lexical comparison is defined by the formula Ttr, where the capital T is a total
number of words in the text, the small t is the sum of words used once, and the r is the
comparison of these two (see Table 1 and Table 2).
2. The morphosyntactic comparison can be conditionally determined (defined) by
several points:
a) the length of the sentences; b) N-V i.e. comparison of syntactic constructions; c)
Whquestions - which are the interrogative sentences; d) tenses of the verb; e) number of
pronouns; f) spatial relations (verbs derived from preverbs/verb prefix) (the relevant Table 3
see below, which presents only the indicators of Georgian bilingual children's narratives,
which will be compared with Greek monolingual children's narratives in the next stage of the
research).
3. Code switching (CS), which refers to the number of involved words. That’s how many
times has a Georgian bilingual child included the Greek word (s) in the narrative?

Table 1. Lexical comparison with Georgian bilingual narrators
Ttr
Narrative

Narrator

T - total
number of words

87

t – the number r – comparison of T and
of words used
t
once

Teona Beridze, Narrative as a method of studying the speech characteristics of bilingual children
(On the example of Georgian bilingual and Greek monolingual juniors)

# 17, 2021
pp. 84-92

Bilingual children (typical language development - TLD)
Alex (8 ages)

211

24

187 (difference)

Tazo (9 ages)

162

16

146 (difference)

Alex (8 ages)

244

10

234 (difference)

Tazo (9 ages)

178

11

169 (difference)

Georgian

Greek

Table 2. Lexical comparison with Greek monolingual narrators
Ttr
Narrative

Greek

T - total
t – the number of
r – comparison
number of words words used once
of T and t
Monolingual children (typical language development - TLD)
George (8 ages)
14
185 (difference)
199
Magia (9 ages)
257
20
237 (difference)
Narrator

Table 3. Morphosyntactic comparison with Georgian bilingual narrators
Morphosyntactic comparison
Narrative Narrator

Length of
sentences

΄WH΄
Tenses of Number Spatial
N-V
Questions
the verb of pro- relations
syntactic
(interrogative
nouns (verbs with
construction
sentences)
prefix)

Bilingual children (typical language development - TLD)
Alex
6-7 words
31
0
(8 ages)
Georgian
Tazo
6-7 words
26
0
(9 ages)
Alex
(8 ages)

6-7 words

22

0

Tazo
(9 ages)

6-7 words

24

0

Greek

Present/
Past
80%20
Present/
Past
50%50
Present/
Past
60%40
Present/
Past
60%40

2

7

0

6

0

3

0

1

For our study, we compared the narratives of 2 Georgian bilingual children and,
consequently, 2 Greek monolingual children. We defined 8-9 years old respondents as
comparable age. The total data on the number of children, their gender, age limit and average
age are shown in Tables 4 and 5 below.
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Table 4: Georgian bilingual narrators
Language

Number of children

Gender

Average age by
years and months

Bilingual children (typical language development - TLD)
Georgian

2

Male

Greek

2

Male

Total

2

8 ages (104 months)
9 ages (117 months)
8 ages (104 months)
9 ages (117 months)
8.5 ages (110.5 months)

Table 5: Greek monolingual narrators
Language

Number of children

Gender

Average age by
years and months

Monolingual children (typical language development - TLD)
Male &
8 ages (103 months)
Greek
2
Female
9 ages (112 months)
Total

2

8.5 ages (107.5 months)

Conclusions
As the above tables show, Georgian bilingual children did not use interrogative sentences
at all during the narrative, and we have only 2 cases of using pronouns; As for the length of the
sentences, there is an abundance of 6-7 word sentences; All four bilingual children have most
of the narrative in the present tense, however, they use it in the past tense as well; In terms of
morphosyntactic constructions, noun- verb (N-V) pairs are used more often by Georgian
bilingual children during narratives in Georgian. As for the frequency of code switching (CS)
with bilinguals, in the texts of the narrative we obtained there was recorded the only case of
code switching with twice repeating.
As a brief overview shows, the results of the analysis of research data were mainly focused
on monolingual-bilingual differences, however, we also focused on the similarities, which
showed the following:
a) In general, bilinguals are better able to convey their message in Greek than in Georgian;
b) monolingual-bilingual differences are of course, confirmed in terms of vocabulary, but
not in terms of comprehension of the story;
c) there is a monolingual-bilingual similarity in terms of syntax (the length of the
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sentence), but not in terms of vocabulary and morphosyntax, in which the result of
bilinguals was much worse than that of monolinguals;
d) in small doses, but there is a side effect of bilingualism - Code switching (CS) with
bilinguals;
e) there are noticeable differences between the monolingual and bilingual narrative
possibilities; With bilinguals - delayed narration, but clarity of content.

NOTES
1. 1 The research was conducted under the Erasmus+ program at National and
apodistrian University of Athens (Greece) (2019-2020 & 2020-2021 academic
years).
2. 2 TLD - typical language development (Walters et al., 2012: 11)

References
Bamberg, M. (ed). (1997). Narrative Development: Six approaches. Mahwah, NJ: Erlbaum.
1997. Berman, R.A., (2008) The psycholinguistics of developing text construction.
Journal of Child Language, 35, 735- 771.
Bishop, D. V. M. & Edmundson, A. (1987). Language impaired 4-year olds: Transient from
persistent impairment. Journal of Speech and Hearing Disorders, 52, 156-173.
Bliss et al. (1998). Bliss, L., McCabe, A. and Miranda, E., Narrative assessment profile:
Discourse analysis for school- age children. Journal of Communication Disorders,
31, 347-363. 1998
Botting, N. (2002). Narrative as a tool for the assessment of linguistic and pragmatic
imairments. Child Language Teaching and Therapy, 18, 1-21.
Fiestas, C. E. & Peña, E. D. (2004). Narrative discourse in bilingual children: Language and
task effects: Language, Speech, and Hearing Services in Schools, 35(2), 155-168.
Gagarina et al. (2016). Gagarina, N. Klop, D. Kunnari, S. Tantele, K. Välimaa, T. Balčiūnienė,
I. Bohnacker, and U. Walters, J. Assessment of Narrative abilities in bilingual
children.

January

2016.

37(01)

11-17.

2016

Available

online

at:

https://www.researchgate.net/publication/286529769_Narrative_abilities_in_biling
ual_children (Searched on May 05, 2021).
Hadley, P. A. (1998). Language sampling protocols for eliciting text-level discourse.
Language, Speech, and Hearing Services in Schools, 29, 132-147.
90

E ISSN 1512-3146 (online)
ISSN 1987-9601 (print)

International Journal
of Multilingual Education

www.multilingualeducation.org

Hayward, D. & Schneider, P. (2000) - Effectiveness of teaching story grammar knowledge to
preschool children with language impairment. An exploratory study. Child Language
Teaching and Therapy, 16, 255-284.
Heilmann et al. (2010a). Heilmann, J., Miller, J. F. and Nockerts, A. Sensitivity of narrative
organization measures using narrative retells produced by young school-age
children. Language Testing, 27, 603-626.
Heilmann et al. (2010b). Heilmann, J., Miller, J. F., Nockerts, A. and Dunaway, C. Properties
of the narrative scoring scheme using narrative retells in young school-age children.
American Journalof Speech- Language Pathology, 19, 154-166.
Hughes et al. (1997). Hughes, D., McGillvray, L. and Schmidek, M. Guide to narrative
language: Procedures for assessments. Eau Claire, WI: Thinking Publications.
Imedadze, N. (1999). Motion Verbs in Georgian XChgildren Narratives" "Psychology of
Language and Communication", v.3, Energia, Warshaw, 61-75.
Labov, W. (1997). Some further steps in narrative analysis. The Journal of Narrative and Life
History, 7(1-4), 207-215. Available online at: http://www.ling.upenn.edu/~labov.
Liles, B. Z. (1993). Narrative discourse in children with language disoders and children with
normal language:A critical review of the literature. Journal of Speech and Hearing
Research, 36, 868- 882.
McCabe, A. (1996). Evaluating narrative discourse skills. In K. Cole, P. Dale and D. Thal
(Eds.), Assessment of communication and language (pp. 121-142). Baltimore, MD:
Paul H. Brookes.
Meisel, J. (1994). Code-switching in young bilingual children: the acquisition of grammatical
constraints. Studies in Second Language Acquisition, 16, 413-439.
Paradis et al. (2011). Paradis, J., Genesee, F. and Crago, M.,Dual language development
anddisorders: A handbookon bilingualism andsecond language learning (2nd ed.).
Baltimore, MD: Paul H. Brookes.
Shanidze, A. (1980). Basics of Georgian language grammar. Essays. Volume III. Tbilisi
University Press. Tbilisi.
Slobin, D. (1973). Cognitive Prerequisites for the Development of Grammar, in Studies of Child
Language Development, eds. Ferguson, Slobin, N.Y. Holt.
Swanson et al. (2005). Swanson, L., Fey, M., Mills, C. and Hood, L., Use of narrative-based
language intervention with children who have specific language impairment.
91

Teona Beridze, Narrative as a method of studying the speech characteristics of bilingual children
(On the example of Georgian bilingual and Greek monolingual juniors)

# 17, 2021
pp. 84-92

American Journal of Speech-Language Pathology, 14, 131-143.
Walach, G. P. (2008). Language intervention for school-age students: Setting goals for academic
success. St. Louis, MO: Mosby.
Walters, J. & Iluz-Cohen, P. (2012). Telling stories in two languages: Narratives of bilingual
preschool children with typical and impaired language. Article in Bilingualism:
Language and Cognition · January 2012. 15(01):58 – 74. Available online at:
Westby, C. E. (1991). Assessing and remediating text comprehension problems. In A. Kamhi and
H. Catts (Eds.), Readingdisabilities: Adevelopmentallanguage perspective. Boston,
MA: Allyn& Bacon.
Westby, C. E. (2005). Assessing and facilitating text comprehension problems. In H. Catts and
A. Kamhi (Eds.), Language and reading disabilities (pp. 157-232). Boston, MA: Allyn
& Bacon.
Κατσούδα, - Κατσούδα, Γ. (2013). Σύγχρονη Πρακτική Γραμματική τσέπης. 11η έκδοση.
Άγκυρα. Αθήνα.

92

