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PROBLEMS OF MULTILINGUAL EDUCATIONAL ENVIRONMENT 

 

ABSTRACT 

In the article the author speaks about problems of modern language situation in 

Ukraine. The problems of multilingual education are characterised in the article, 

the specific historical prerequisites of language identity formation of a typical 

Ukrainian citizen are given. 

 

Internationalization in all spheres of modern 

society dictates their terms of content and 

organization of education and the educa-

tional process. Modern people are increas-

ingly faced with racial, national, religious 

factors. In this regard, in one of the first 

places in the education process the task of 

educating the younger generation in the 

spirit of tolerance comes. This, in turn, in-

volves the organization of educational and 

upbringing process in the multicultural 

space. Polinational membership and multi-

cultural environment will educate children 

and adults in the spirit of tolerance in a real 

dialogue of cultures. 

The new rise in the philosophical under-

standing of language is associated with an 

appeal to the social aspects of language. A 

special role is given to the role of language 

socialization and hence the nature of com-

munication processes in the modern world. 

It captures it in the lexicon experience of 

people and makes communication orga-

nized, secures generations with experience 

and information, creating a social time-

space culture. Language is not just a tool for 

thought and communication, but also the 

key to the information space. 

Each new generation, each representative of 

a particular ethnic group, masters the lan-

guage, because it is involved in a collective 

experience, collective knowledge and social 

values. It is the "archives of history" and 

"experience of the culture of peace". The 
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people disappeared, and the words generat-

ed by them went into the treasury, became 

immortal. 

Today, there are philosophical and linguis-

tic problems of displaced accents: statistical 

concept of language as a system of signs 

(system, the language as an instrument of 

transfer of information) have given way to 

dynamic concepts (language as a way of 

designing and condition values). 

Language is an educational value. This ap-

proach implies primarily linguistic charac-

ter of world experience, a special section 

where openness of the world is realized as a 

process of hermeneutics. 

The focus of hermeneutics is "language as a 

universal medium of understanding"; lan-

guage as the nature of the world, a universal 

code of social and cultural development. 

Linguistic phenomenon is the subject of 

special attention of hermeneutics, at the 

same time it is a method and tool of herme-

neutics. Hermeneutical approaches have 

focused on the philosophy of language: 

from the perspective of semiotics, seman-

tics and etymology. The basis of any 

knowledge here is the text.  

Any information of the semantic space has 

the conceptual sphere, with which it can fit 

into reality, integrate with other related sci-

ences. While working on the meaning of the 

words, it is necessary to direct attention to 

the differences, similarities and relation-

ships between words. It is important to 

know the relationship. It is important not 

only to check the meaning of words, but 

also explore the meaning contained in the 

words, and the reasons on which the use of 

such words is explained. The situation in 

Ukraine is characterized by a combination 

of controversial factors. Thus, a fundamen-

tal mismatch between attempts to declare as 

a major "Ukrainian idea" and those realities, 

in which the idea is to operate today, it can 

lead to increasing tension in society. More-

over, this process is reflected in the various 

fields of modern Ukraine, and especially in 

the field of operation in its territory of the 

Ukrainian and Russian languages and cul-

tures. The situation with regard to the issue 

of "national language", generates a number 

of negative consequences, identifying and 

understanding which leads to the need to 

consider some "language" nuances. Indeed, 

in language as a medium of communication 

between people there is a feature which in 

any case does not forget: any violation of 

human rights in language inevitably leads to 

the disruption of human life and, therefore, 

its mental balance by stimulating inappro-

priate external reaction. 

Compared to 1991-1994 years the problem 
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of language in Ukraine is largely trans-

formed. Previously, she had a shade of 

statehood of Ukraine, it is now reflected in 

the context of social functioning. 

It shall take account of that in Ukraine there 

is such a historical situation in which there 

are little people who do not understand 

Ukrainian or Russian. Therefore, in terms 

of socio-cultural "Ukrainian language" and 

"Russian-speaking" populations are mostly 

abstractions, reflecting the fact of preferen-

tial intake of a particular language. In 

Ukraine, spontaneous bilingualism and mul-

tilingualism are often a problem of self-

determination and personal choice. 

Functioning of language in Ukraine today is 

defined by a complex interplay of factors, 

including the rank directly psychological. It 

is multilingual (Russian or Ukrainian) due 

to the influence of two main factors: per-

sonal and psychological: an idea, which the 

native language is, includes understanding 

of ethnic-native language, understanding of 

culture-native language, socio-

psychological and the socio- professional 

environment in a family friendly environ-

ment. 

The attitude of the population of Ukraine to 

actual use of bilingualism (the use of a se-

cond language) is also determined by two 

factors: personal and psychological: the 

level of language proficiency, type of lin-

guistic thinking, ease of practical use of 

language, socio -psychological: view of 

their own ability and mastery of the need 

for the second (other) language as a priori-

ty, understanding the need for mastering a 

second (different) language. 

However, modern reality distinguishes three 

levels of language use: everyday communi-

cation, social, professional, administrative 

and public interaction. Most people consid-

er the use of language at this level to be a 

private matter and "natural right" of every 

person. The significant level of everyday 

communication for the normal functioning 

of society cannot be underestimated, for it 

is to satisfy the basic needs of cultural and 

recreational needs of the individual and the 

family. 38 % of the population are most 

concerned about "problems associated with 

getting education" and another 37% are 

worried with "small opportunities to meet 

cultural needs". 

Socio-professional level contains a complex 

set of social contacts and professional re-

quirements. It is the level of Russian-

speaking part of the population that feels 

the most discomfort. Adapting to new social 

conditions, including language require-

ments it may occur in two ways - as a social 

adaptation and as a social conformism. Un-
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fortunately, we must admit that today in 

Ukraine there is a situation that leads to a 

mass social conformity - more than half of 

the population is forced to move to the level 

of social use of the Ukrainian language in 

maintaining psychological predisposition to 

Russian. Thus, the linguistic situation in 

Ukraine today is defined by the action of 

another factor - namely the factor of subjec-

tive evaluation of social conditions of life 

that reflects the ability to meet cultural (in 

the broad sense) needs and understanding of 

the degree of the use of the Ukrainian lan-

guage in social level. 

The level of administrative and public in-

teraction concerns mainly the rendering of 

various documents. In most people this lev-

el of language use although is associated 

with certain difficulties, but does not cause 

psychological rejection. 

Note that the problem of language is, there-

fore, most essential and crucial for the gen-

eral population, the level of culture which is 

quite high. Nevertheless, direct language 

"problems" are unlikely to be the cause of 

open and large-scale social conflict. Such a 

conflict is now preventing psychological, 

geopolitical, social factors. 

From the success or failure of solving the 

language problem in Ukraine depends 

largely on the nature of socio-cultural pro-

cesses within the country and the state of its 

relations with some neighboring countries. 

The degree of wisdom and balance in the 

approach to this issue mostly on mark and 

image of Ukraine as a European country. 

It cannot exist apart from culture. This is all 

an inexhaustible diversity of culture in its 

verbal incarnation. And like verbal hyposta-

sis culture is not just one of the important 

forms of representation of the latter. It is 

unlikely most significant form of cultural 

representation, because it enables visual 

differentiation and thus "distinguished" cul-

ture in its functional manifestations".  

The facts indicates that now the people of 

Ukraine spontaneously and gradually con-

solidate and perceive themselves as one so-

cio-cultural body, ethnic differences be-

tween the main components of which are 

not essential and not confrontational. Since 

the existence of Ukraine as an independent 

state it is possible only on the basis of con-

solidation in conditions of increasingly 

close cooperation between the two major 

multilingual populations, which is part of 

Ukrainian society. In this respect, the facts 

supporting the natural course of the consol-

idation of Ukrainian society, shows only 

natural and logical nature of the process. 

The possibility and feasibility of such real 

signs of consolidation means in principle 
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the opportunity and actual signs of consoli-

dation of the two main components of the 

polyglot culture of Ukraine. Thus, it is not 

about their parallel operation, not takeover 

of a component of another, and the gradual 

assimilation of mutual Ukrainian and 

Ukrainian - Russian cultures and transfor-

mation them into a single coherent bilingual 

culture of Ukraine that could encourage the 

emergence of a fundamentally new situation 

in the country's socio-cultural field. Objec-

tions of the dialogue and consolidation of 

Ukrainian and Russian culture in Ukraine 

can achieve only one thing - the confronta-

tion of cultures. 

Multicultural character of education in-

cludes the following components: education 

for citizenship and willingness to actively 

participate in society, promote the contin-

ued development of society, democracy, 

understanding, conservation, learning the 

local, international and historic cultures in 

the context of cultural pluralism, education 

ability to protect and enhance social values 

laying the foundation of a democratic socie-

ty, the development and improvement of 

education at all levels, including teacher 

training, improving their skills. 

For the concept of multiculturalism national 

education means functioning of educational 

environment of linguistic, cultural, multi-

ethnic and spiritual diversity. Of particular 

interest there are the works of Y. V. 

Bondarevskaya, Z. A. Malkova, L. M. 

Suhorukova. Y. V. Bondarevska believes 

that one of the goals of multicultural educa-

tion is to create a different cultural envi-

ronment, which will be a child's develop-

ment and gaining experience of behavior in 

cultural identity and self- creativity. Ac-

cording I. A. Moskalenko globalization 

confronts education complex task of prepar-

ing young people for life in a multi-ethnic 

and multi-cultural environment, developing 

abilities to communicate and collaborate 

with people of different nationalities, races 

and religions. It is very important to teach 

young people to understand and appreciate 

the uniqueness of different cultures, to bring 

it in a spirit of peace and respect for all 

peoples. The study substantiates the im-

portance of T. F. Kryaklinaya's cultural ap-

proach in solving the problems of interna-

tional communication, which involves 

awakening the interest of other peoples to 

cultural values, adequate perception of their 

identity and assimilation; time.  

T. F. Borysova's study emphasizes that mul-

ticultural educational environment is char-

acterized by openness, ability to quickly 

respond to the educational needs of people 

and society, which has found reflection in 
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the content of these courses and profession-

al development of teachers, communication 

and international cooperation. It should be a 

close link of theoretical learning with actual 

practice, taking into account the socio- cul-

tural context of the region, its traditions and 

spiritual heritage, multicultural processes. 

Based on the characteristics of multicultural 

educational environment in the region, it is 

recognized that modern educational sys-

tem's content of multicultural education 

must meet the following criteria, as reflect-

ed in the learning material humanistic ideas, 

the ideas of freedom and non-violence, the 

unique characteristics of ethnic and national 

identities in rice cultures of the peoples of 

Ukraine and the world, opening in Ukraini-

an culture common elements that allow you 

to live in harmony, tolerance, bringing to 

the world of culture, the disclosure of glob-

alization, interdependence of nations and 

peoples in modern conditions; humanity 

that expresses absolute faith in the good be-

ginnings laid the nature of the democracy, 

based on the recognition of equal rights and 

responsibilities of adults and children, 

providing Ultimate Freedom of life in the 

family, school, social environment, toler-

ance for different kind of looks, manners, 

habits, peculiarities of different nations, re-

ligions, competence, i.e. the need for a spe-

cial teacher and capacity of the child for the 

acquisition of knowledge and intellectual 

education of the individual, able to solve 

the problem of the creative nature in a mul-

ticultural society, the basic foundation of 

the content of multicultural education. The 

problem of multicultural education at the 

global, regional level is not only relevant, 

but also reflects reality. Development of 

pedagogical content characteristics of the 

phenomenon becomes especially significant 

today, providing rationale functions of mul-

ticultural education space, developing psy-

chological and pedagogical foundations of 

training and retraining of teachers. The pro-

grams of further education of teachers must 

be implemented by theoretical and method-

ological foundations and innovative ideas of 

multicultural education and training, inte-

grated principles of philosophy of human-

ism, cross-culturalism. The major ideas of 

these approaches are: humanity, implying 

recognition of the supreme value of people, 

their dignity and the protection of civil 

rights, the creation of conditions of free and 

full expression abilities of the individual. 

Educational support and assistance should 

be based on the humanization of psycholog-

ical and educational effects on children and 

their families, a deep respect for the child, 

recognizing the priority of individual char-
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acteristics and capabilities; cross-

culturalism, which leads to the equality and 

diversity of cultures, self-worth and their 

importance, their role integration in order to 

successfully identify and adapt individual in 

another culture.  

Educational institution as a place of multi-

cultural education in the early twenty-first 

century develops theory and practice of 

multicultural education, methodological 

apparatus  relation of universal, internation-

al and national principles of the concept of 

"multicultural education”; culture as a basic 

concept of multicultural education, cultural 

functions, global, universal, national, per-

sonal culture, multicultural education as a 

cultural phenomenon, the polylogue dia-

logue of cultures; polylanguage and bilin-

gual identity, global processes in the devel-

opment of multicultural education, multi-

cultural education objectives, functions 

(humanistic - orientation, cultural, educa-

tional, communicative, adaptive), model of 

multicultural education from leading peda-

gogical paradigms personality - oriented 

education, cultural approach (as an objec-

tive relationship between man and culture, 

values, synergistic approach as a pedagogi-

cal system of self-actualization in multicul-

tural education), development of public ed-

ucation and ethnopedagogy in multicultural 

education, subject, objectives, means, fac-

tors of development , stereotypes, the prob-

lem of correlation of multicultural educa-

tion and ethnopedagogy; pedagogical cul-

ture in multicultural teacher education area: 

multicultural education as a component of 

teacher culture, conceptual ideas of multi-

cultural education, the formation of hu-

manitarian protection; specific features of 

multicultural education: combination of na-

tional (language, history, art, folklore, tradi-

tions, folk pedagogy) and national catego-

ries, a dynamic process of interaction in 

teaching multicultural education, multicul-

tural education specific content (globalism , 

planetary world, humanitarian culture per-

sonality), the essence of the principles of 

multicultural education (learner – centered, 

cultural approach, regionalization of educa-

tion), integration of pedagogical interaction 

in an integrated manner, taking into account 

ethnic, individual, differentiated approach, 

goal-setting for the implementation of mul-

ticultural education: the goal of multicultur-

al education is determined by social migra-

tion, historical conditions of life, the devel-

opment of multicultural education in the 

context of humanitarian culture, the content 

of multicultural education deterministic 

leading cultural traditions and ideas of tol-

erance, religious tolerance, national and 
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human values; focus on the humanitarian 

zone of proximal development, culture self-

actualization, self- expression and identity 

as a factor in the formation of multicultural-

ism on the verge of cultures, ways of multi-

cultural education: learning of scientific - 

educational, philosophical, ethnological da-

ta, analysis of social and cultural phenome-

na of migration and multicultural differ-

ences, association and identification with 

the values of a particular culture, the for-

mation of cognitive interest in the problems 

of multicultural society, education through 

the educational process and Continuing Ed-

ucation subcultural orientation, mastery of a 

cultural mechanism for decision-making, 

the development of the capacity for self-

realization potential in the fields of culture 

and subcultures. 

Thus, in the early twenty-first century 

teacher education plays traditional function 

of education in the new socio-cultural envi-

ronment - developing ideas of multicultural 

society, the role of regional educational sys-

tems, changing the requirements for teach-

ing staff due to new processes of civiliza-

tion. Professional development for teachers 

of multicultural education involves the use 

of key ideas of andragogy, continuing edu-

cation, modern advances in multicultural 

training of specialists. 
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ANGLICISMS AND LATINISMS IN MULTILINGUAL CONTEXT 

(on the material of higher education leaflets) 

 

ABSTRACT 

The purpose of the research is to show the importance of Anglicisms and Latinisms in multi-

lingual context and to ground the principles of their functioning in modern higher education 

terminology. The research also highlights the reasons for English being a lingua franca of the 

contemporary world and Europe. The leaflets from the leading universities of such European 

countries as Belgium, Germany, France, Italy and Spain have been taken as a factual materi-

al for the research. All the information in the analysed leaflets is presented in the state lan-

guage of each of the mentioned countries. To achieve the main purpose of the article, several 

methods of linguistic analysis have been used. The analysis of the lexis that the web-sites 

contain, allows us to single out three groups of terms, which have been “ingrained” into the 

texts under consideration: 1) Proper Latin borrowings (Latinisms); 2) Higher education terms 

in English (Anglicisms); 3) Non-education terms in English. In the process of the research it 

has been found out that both Latinisms and Anglicisms are widely used in all the leaflets of 

the European universities under consideration. The use of Latinisms and Anglicisms “in-

grained” in the analysed higher education leaflets in Dutch, German, French, Italian and 

Spanish has been stated and examined. We have come to the conclusion that this phenome-

non is connected with an attempt to unify the terminological apparatus of the modern higher 

education system, to make it homogeneous, and to avoid the incorrect semantic interpreta-

tions. 

Keywords: lingua franca, multilingualism, Latinisms, Anglicisms, higher education termi-

nology. 

 

Introduction 

Language and communication are an indis-

pensable part of our everyday lives. We use  

language everywhere: for exchanging in-

formation, for establishing and maintaining  

relationships, for structuring and coordinat 

 

 

ing social actions and for shaping our indi-

vidual and social identity. For many people 

of the modern world mastering the chal-

lenges of their everyday and working lives 

involves the use of two or even  

more languages. 
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It should be noted that a language is not on-

ly a means of communication. Any lan-

guage possesses three interconnected di-

mensions which are expressed at different 

levels in the process of communication. 

Firstly, any language is a bearer and a crea-

tor of the word meanings. It is closely con-

nected with a person’s mental activity. Sec-

ondly, it is a device for exchanging infor-

mation and cooperating with other people. 

We influence others by means of the 

thoughts or feelings we express. Finally, 

any language is a device for developing and 

sharing skills, ideas and values.  

All these factors influence the process of 

language development, and can be clearly 

seen in higher education terminology, 

which is marked with multilingual aspects 

that find their reflection in the use of Latin-

isms and Anglicisms in the leaflets of mod-

ern European universities. 

 

Theory 

All the languages of the world must, and do 

contribute to the brotherhood of the man-

kind. Contrary to what many people used to 

believe, a language is not only a grammati-

cal structure, a set of interconnected words, 

in agreement with a syntactic code, but also, 

and especially, a creation of meaning based 

upon our senses. Thus we observe, interpret 

and express our world from a specific per-

sonal, geographical and political context 

[1.a.i.23].  

It should be mentioned that a language is a 

complex system which unites different in-

terconnected aspects: semantics, style, syn-

tax, vocabulary, grammar. They are all es-

sential and should be taken into account 

when analyzing some linguistic peculiari-

ties. Each of the aspects can be examined 

from various standpoints. As a result, there 

is a great number of linguistic theories, and 

every linguist offers his own ideas concern-

ing some particular phenomenon. 

As far as our research is concerned, we 

touch upon such theories as the nature of 

the linguistic sign, territorial variants of the 

English language, English as a European 

lingua franca and multilingualism.  

 When discussing the nature of the linguis-

tic sign, it should be emphasized that it is 

one of the basic theories of linguistics. The 

first linguist to develop it was a Swiss lin-

guist Ferdinand de Saussure. Later his ideas 

were revised and updated by some other 

linguists, including R. Keller, who empha-

sized that “signs are clues with which the 

speaker “furnishes” the addressees” 

[1.a.i.8], M. Foucault, who offered a link 

between a linguistic sign and the culture it 

is functioning in [1.a.i.1], C. Ogden and 
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I. Richards, who developed a three-side 

model of a linguistic sign called “the trian-

gle of references” [1.a.i.11], and others. 

However, de Saussure’s model is consid-

ered to be the classic one, and in our re-

search we rely on this very theory.  

The core idea of the classic Nature of the 

Linguistic Sign theory consists in the fact 

that any language is made up of signs, and 

each sign has two inseparable sides – the 

signifier (shape of a word) and the signified 

(mental concept) [1.a.i.12]. When the bal-

ance between these two sides is broken (for 

example, when transmitting a word into an-

other language) a word loses its quality of 

being a linguistic sign, and it becomes no 

more than a row of letters. This factor may 

result in some misunderstandings or even 

conflicts [1.a.i.25]; and it may become a 

problem for intercultural communication, 

which has taken leading positions among 

the issues demanding special attention be-

cause of the spread of globalization.  

 This is also one of the reasons for the 

world and Europe to have a lingua franca – 

a uniting language that would facilitate mu-

tual knowledge and put aside the problems 

of non-adequate translation and misbalance 

between the word-shape and word-meaning.  

The last fifty years have been marked with 

the development of information technolo-

gies and modern system of communication. 

This process results in the spread of the 

English language in the global scale. Now-

adays English is the main candidate for be-

coming a lingua franca because it is used in 

almost all the spheres of the society and 

takes the second position (being a native 

language for about 350 million people 

around the world) in the top-twenty lan-

guages list, making way only for the Chi-

nese language. Besides, more than 423 mil-

lion people speak English as their non-

native language [1.a.i.16, p. 65]. 

The idea of English being a contemporary 

European lingua franca may be further de-

veloped in terms of the theory about territo-

rial variants of the language, which has 

been studied by a number of linguists, such 

as B. Kachru [1.a.i.7], J. Jenkins [1.a.i.6], 

B. Seidhofler [1.a.i.13], S. Mollin [1.a.i.9] 

and others.  

Modern linguists, who deal with the study 

of the territorial variants of the English lan-

guage, agree with the theory developed by 

B. Kachru, who offered three circles of the 

English language use: the inner circle, the 

outer circle and the expanding circle 

[1.a.i.7].  

According to this theory, the inner circle is 

limited by the “native” context of the use of 

English in those countries which are con-
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sidered to be the English-speaking ones: 

Great Britain, the USA, Australia, New 

Zealand, Canada, Ireland, and South Africa. 

The outer circle includes the national varie-

ties of the English language (World Eng-

lishes): Malaysian, Singaporean, Kenyan, 

Nigerian and other “local” varieties of Eng-

lish. As for the third circle – the expanding 

one – it describes English as being a foreign 

language in those countries where it does 

not perform any state functions (political, 

juridical, social etc.). This circle includes 

the countries of Asia, Africa and Latin 

America, where English is considered to be 

the means of integration into the common 

political, economic, informational and edu-

cational areas [1.a.i.7]. In our opinion, Eu-

rope can be included into this group as well. 

This thought has also been supported by 

such linguists as A. R. James [1.a.i.4], P. 

Jesenská [1.a.i.5], A. Wilton and 

A. de Houwer [1.a.i.14]. Besides, English 

takes the leading position in the list of the 

official languages of the European Union 

(EU). All the business letters and docu-

ments are written in this very language. Ac-

cording to Eurostat, English is the most 

widespread language in the EU countries 

[1.a.i.19]. 

On the other hand, from the very beginning 

of its existence, the European Union has 

been supporting the spread of multilingual-

ism and tolerant attitude towards the lan-

guage and cultural diversity. That is why 

the study of the issues connected with mul-

tilingualism has been engrossing the re-

searchers’ minds more and more. The dis-

tinctive features of this phenomenon have 

been described in the works of such lin-

guists as A. Wilton [1.a.i.15], J. Dewaele 

and L. Wei [1.a.i.1], N. Hornberger and 

V. Vaish [1.a.i.3] etc.  

It is worth mentioning that in 2004 a posi-

tion called the European Commissioner for 

Education, Training, Culture and Multilin-

gualism was established. The official EU 

policy actively promotes the spread of mul-

tilingualism amongst its citizens. A key part 

of this initiative is close monitoring – as 

part of its regular Eurobarometer surveys – 

of language knowledge, practice and atti-

tudes. The most recent results seem over-

whelmingly positive, with high levels of 

reported multilingualism, and a generally 

positive view towards languages [1.a.i.10; 

p.4]. 

It is necessary to point out that linguistic 

diversity is a key property of Europe’s iden-

tity, and both the EU Institutions based in 

Brussels and the Council of Europe (CoE) 

based in Strasbourg have been active in 

promoting language learning and multilin-
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gualism/plurilingualism. The major lan-

guage policy agencies in these two institu-

tions are the Unit for Multilingualism Poli-

cy within the Directorate-General of Educa-

tion and Culture in the European Commis-

sion and the Language Policy Unit of the 

Directorate of Education in the Council of 

Europe. 

Multilingualism is a common and increas-

ing phenomenon in a present day society 

which can be studied from different per-

spectives. The CoE makes a distinction be-

tween plurilingualism as a speaker’s com-

petence (ability to use more than one lan-

guage) and multilingualism as the presence 

of various languages in a given geograph-

ical area. The EU uses multilingualism for 

both (sometimes specifying ‘multilingual-

ism of the individual’) [1.a.i.10; p.14].  

Besides, multilingualism is one of the com-

petences that a modern specialist should 

possess in order to be successful in his ca-

reer. This idea has been a central one in the 

European policy since the very beginning of 

the European Union existence. However, 

the first official guidelines on multilingual-

ism were highlighted by the European 

Commission only in 2005.  

It is worth emphasizing that a way towards 

multilingualism is a set of actions aimed at 

supporting educational programs; it presup-

poses learning at least two foreign lan-

guages and performing activities aimed at 

preserving language diversity, increasing 

the time for learning foreign languages. Not 

a single official document mentions obliga-

tory learning of one particular language. As 

a result, the language policy of every state 

should be balanced and reasonable. The 

language totalitarianism is impossible in our 

modern multinational global community.  

As a democratic organisation, the EU has to 

communicate with its citizens in their own 

language. The same goes for national gov-

ernments and civil services, businesses and 

other organisations all over the EU. Euro-

peans have a right to know what is being 

done in their name. They must also be able 

to play an active part without having to 

learn other languages [1.a.i.20].  

As for our research, we understand multi-

lingualism to be the presence of various 

languages in a given geographical area, and 

consider this very definition to be the key 

one for the present paper. 

All the factors mentioned above explain 

why the issue about the dominance of the 

English language in Europe is one of the 

most topical ones nowadays. The usage of 

English as an international language under 

the process of globalization is fundamental-

ly altering the nature and usage of the lan-
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guage. In a world under transformation by 

globalization, English is increasingly be-

coming used as a medium of communica-

tion. This process finds its reflection in all 

the spheres of social life; and the field of 

higher education is not an exception here. 

 

Method 

In the process of our research we have used 

several methods of the linguistic analysis. 

In order to single out the higher education 

terms that would be the factual material for 

our research, a continuous sampling method 

was used. The next step was to state the et-

ymology of the terms (etymological meth-

od). Further we had to define the exact 

meaning of the terms we were dealing with; 

and at this stage we used such methods as 

the vocabulary definitions analysis method, 

a descriptive method and a contextual 

method, because the terms we singled out, 

were functioning in the texts of the leaflets 

of the European universities. Later on the 

structural method was used which helped to 

identify the balance between the signifier 

and the signified in the semantic structure 

of the higher education terms. The use of 

the Latinisms and Anglicisms in the higher 

education texts in Dutch, German, French, 

Italian and Spanish can be explained by 

some extralinguistic factors (which will be 

described in the present paper), and to find 

out their peculiarities we turned to the com-

plex analysis method. We concentrated on 

the contemporary higher education texts, 

which are functioning in the modern system 

of education (a synchronic method); how-

ever, the use of Latinisms and Anglicisms 

in the leaflets of the analysed universities is 

caused to some extent by the experience of 

people (an empirical method). To check the 

tendency of functioning of Latinisms and 

Anglicisms in the texts presented in the 

university leaflets we used the functional 

and the paradigm methods; and in order to 

distribute the higher education terms within 

the categories, we went to the distributional 

method.  

 

Discussion and Results 

In order to check the tendency considering 

English being a lingua franca in modern 

Europe and the importance of multilingual 

competence that a modern specialist should 

possess we conducted our own research in 

the sphere of higher education terms. The 

language material for the present research 

has been selected from the official web-

sites of the universities from five European 

countries: Belgium, Germany, France, Italy 

and Spain. We have found out that there are 

several languages functioning on the offi-
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cial web-sites of European universities. 

This factor proves that a tendency to multi-

lingualism is a really topical and burning 

issue in modern Europe. 

 The research has been conducted in 

three stages. At the first stage we have cho-

sen the top universities of five countries of 

the European Union: Belgium (Katholieke 

Universiteit Leuven; Universiteit Gent), 

Germany (Technische Universität Mün-

chen; Ruprecht-Karls-Universität Heidel-

berg), France (Ecole normale supérieure, 

Paris; Ecole Polytechnique), Italy (Univer-

sita di Bologna; Sapienza – Università di 

Roma) and Spain (Universitat Autònoma de 

Barcelona; Universidad Autónoma de Ma-

drid). The choice of the higher educational 

institutions can be explained by their lead-

ing positions in Europe according to the rat-

ing presented by the TopUniversities ser-

vice [1.a.i.24].  

The second step was to single out the higher 

education terms from the web-sites of the 

above mentioned universities. It should be 

noted that all the information on these web-

sites is presented in the state language of 

each country (i.e. German in Germany, Ital-

ian in Italy etc.).  

Finally, at the third stage we have analysed 

the peculiarities of the English language 

functioning in the higher education termi-

nology and defined its role in the process of 

higher education terms building.  

A very essential fact about multilingualism 

being spread in Europe and the dominance 

of the English language in the European 

higher education area, which has already 

been mentioned above, is that all the web-

sites are presented not only in the state lan-

guages of the mentioned countries. Each of 

the web-sites has an option of switching the 

official language (Dutch, German, French, 

Italian or Spanish) into English. Thus, each 

newcomer or site visitor will be able to find 

all the necessary information in European 

lingua franca – English. We suppose that 

this phenomenon is connected with launch-

ing the European Higher Education Area by 

the Bologna Process, when students got an 

opportunity to choose from a wide and 

transparent range of high quality courses 

and benefit from smooth recognition proce-

dures [1.a.i.22].  

 The examination of the multilingual 

texts of the web-site leaflets, allowed us to 

single out three groups of terms, which 

have been “ingrained” into the texts under 

consideration: 

1) Proper Latin borrowings (Latin-

isms); 

2) Higher education terms in English 

(Anglicisms); 
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3) Non-education terms in English. 

The analysis of the factual material allows 

us to state that higher education terms in the 

Latin language (Latinisms) are widely used 

in all the leaflets presented on the web-sites 

of the universities that were chosen for our 

research. The list of these terms includes 

such words as: alma mater, campus, curric-

ulum, agenda, minor, major, alumni. Quite 

an interesting fact is that, though having 

correspondences in target languages, the 

terms are not translated and are used in their 

initial form and bear their initial meaning, 

for example: 

1) El campus principal de la 

UAB, situat a Cerdanyola des Val-

lès, és la seu de la majoria dé facul-

tats, departaments, instituts i ser-

veis, i també d’un important cluster 

científic i technològic... (Universitat 

Autonoma de Barcelona, Spain); 

2) Ala part específica, 

l’estudiant pot examinar – se de 

qualsevol matèria, sempre i quan fi-

gurin enel curriculum... (Universitat 

Autonoma de Barcelona, Spain); 

3) In sommige 

bachelorpleidingen kan je je 

voorbereiden op een niet-

aansluitende master via 

keuzepakketten uit een ander 

studiegebied of ‘minors’... 

(Universiteit Gent, Belgium). 

In our opinion, the second example is of 

great interest. Underlined are the terms be-

longing to the second group – Higher edu-

cation terms in English (Anglicisms) – that 

we have singled out in the process of our 

research: bachelor and master. The use of 

the terms, which compose this group, in 

their initial meaning and having an “Eng-

lish-looking” shape is not a spontaneous 

one. There have been three objectives of the 

Bologna process: introduction of the three 

cycle system (bachelor/master/doctorate), 

which quality assurance and recognition of 

qualifications and periods of study 

[1.a.i.21]. These objectives ground the use 

of such terms unchanged as Bachelor, Mas-

ter, PhD, postdoc, quality assurance, 

awards, certificate, etc, for example:  

1) Sulla base degli accordi 

stabiliti con le istituzioni partner, i 

programmi  dottorali congiunti 

potranno sfociare in titolo conferito 

congiuntamente da due o più 

istituzioni partner (congiunto, joint 

PhD degree) oppure conferito 

separatamente da due o più 

istituzioni parner (titolo 

doppio/multiplo, double/multiple 

Degree) (Sapienza – Università di 
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Roma, Italy); 

2) També és possible realitzar 

estades a d’altres universitats enca-

ra que no organitzin específicament 

setmanes Erasmus per al PAS sem-

pre i quan la instrució de destinació 

ho accepti i lliuvi el Work Plan i el 

Bilateral Agreement (Universitat 

Autonoma de Barcelona, Spain). 

In the process of our research we have also 

found out that in the Bucharest Communi-

qué [1.a.i.17], April 2012, which is based 

on the the Leuven Communiqué of 2009 

[1.a.i.18], the Ministers identified three key 

priorities of the modern Bologna process – 

mobility, employability and quality, and 

emphasised the importance of higher educa-

tion for Europe's capacity to deal with the 

economic crisis and to contribute to growth 

and jobs. These key concepts are verbalized 

on the official web-sites of the analysed 

universities by means of such English high-

er education terms as: Teaching Staff Mo-

bility, Staff Mobility Week, Lifelong Learn-

ing, ECTS, visiting lecturer, visiting student 

(“free mover”), Erasmus for Study, visiting 

professor, researchers in motion, career 

service, Erasmus study visit etc. These 

terms are also included in their “English-

looking” shape into the text written in the 

official language of the country the univer-

sity is situated in, for example: 

1) Per diventare "free mover" 

(o "visiting student") si devono 

seguire le seguenti modalitá 

(Sapienza – Università di Roma, 

Italy); 

2) 50 Postdocs besuchen die 

TUM fünf Tage lang auf der 

Research Opportunities Week - 

vollfinanziert durch die TUM mit 

dem Postdoc Mobility Travel Grant 

(Technische Universität München, 

Germany). 

In the process of our research we have 

found out that the higher education terms in 

English can be subdivided into several sub-

ject subgroups: some of the terms are con-

nected with international activity of the 

university, for example Erasmus outcom-

ing/incoming Studenti, International Office, 

International Curricula, un programma 

overseas, partnership, External Coopera-

tion Window, exchange student, study visit; 

with some aspects of the learning process, 

for instance le Summer e Winter School, 

workshop, fields of focus, focus area, grad-

uate school, Institute for Advanced Study; 

some higher education terms in English 

verbalise the names of the positions, for ex-

ample Head of Networks Section, HR man-

ager, Senior Research Fellow, Senior Vice 
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President für Internationale Allianzen und 

Alumni, Senior Project Manager. These 

lexical units, which form the subgroups, 

name the realia in the English language. 

Thus, in order to keep the balance between 

the signifier and the signified, the original 

shape of the word has been preserved.  

As it has been mentioned above, the third 

group of the terms that has been singled out 

in the process of our investigation is entitled 

as non-education terms in English. This 

group is the least numerous one. It includes 

such non-education terms as job vacancies, 

welfare, patent library, events, online, 

download, home page. 

 

Conclusions 

Thus, having analysed the texts containing 

in the web-site leaflets of the chosen Euro-

pean universities, we may suppose that the 

use of the Latinisms and Anglicisms “in-

grained” in the Dutch, French, German, 

Italian and Spanish texts may be explained 

by the necessity to unify the terminological 

apparatus of the modern higher education 

system, to make it homogeneous, and to 

avoid the incorrect semantic interpretations. 

We may suppose that this will lead to the 

proper functioning of common European 

educational area, and the students from eve-

ry country of Europe will be able to use all 

the opportunities prescribed by the Bologna 

process to their fullest, which will result in 

the formation of a multilingual community. 

To crown it all, we might say that nowadays 

English may really be considered to be the 

lingua franca of Europe. Besides, it is one 

of the components of multilingual abilities 

of a modern specialist who wants to suc-

ceed. A tendency towards multilingualism 

can clearly be seen in modern Europe, 

which is influenced by the process of glob-

alization. However, multilingualism is a 

quite a young and multi-sided phenomenon, 

and each of its aspects needs further analy-

sis.  
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ABSTRACT 

This paper is an attempt to explore some of the issues and challenges that are 

embedded in learning a foreign language in multicultural society. It deals with 

visual non-verbal textbook series for those kids who study English as a foreign 

language.  
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Introduction.   

Change in the functioning of the foreign 

languages entails a change of approach to 

foreign languages teaching. Many contem-

porary methodologists 

(E. M. Vereshchagin, M. N. Vyatyutnev, 

I. A. Zimniaia, V. G. Kostomarov, 

I. Ya. Lerner, O. D. Mitrofanova, 

E. I. Passov and others) adhere to the idea 

of cultural approach. According to this ap-

proach education is viewed as the transmis-

sion of  ideas, achieved  by the contempo-

rary level of culture, since without culture 

nothing can become the content of educa-

tion (I. Ya. Lerner). The actual problems of 

the modern education is the change of tradi-

tional knowledge-centered paradigm by cul-

ture-centered paradigm. Thus, from the 

formula “language + culture” we pass to the 

formula “language through culture and cul-

ture through the language”  [4, p. 10]. 

In the last 20-25 years there appeared a 

number of studies devoted to the problem of 

illustrations in textbooks. Researchers at-
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tempt to determine the nature of book illus-

trations and their role in the assimilation of 

specific educational material. It is of vital 

importance that in these studies there is 

a tendency to consider the iconic textbook 

material not as a sum of individual, auton-

omous drawings , reproductions , photo-

graphs, but as an integral component of a 

textbook, as the iconic series that together 

with the verbal part of the text comprise 

“single text book” [6, p. 5].. 

There exists many topical issues related to 

the organization of the textbook. In our 

opinion, such issues are the nature of the 

fine series; peculiarity of fine range of text-

books on various subjects; combined effect 

of non-verbal forms of presentation with  

holding on development, education, 

knowledge and training; possibilities of  

fine mechanisms in the formation of a num-

ber of different types of speech. 

Thus, the object of our study is the process 

of learning the English language culture in 

Primary school in Ukraine. 

The subject is studying visual aspect of the 

textbooks in the process of mastering the 

English-speaking culture. 

The aim of the article is to establish the 

connection between mastering the English 

culture and the visual non-verbal compo-

nent of the textbook series.  

This aim promotes a number of objectives: 

Implementation of this goal required the 

solution of a number of problems : 

1) to identify the nature of  the visual com-

ponent  of the textbook series as a cross-

cultural phenomena, such as multi-level ar-

tistic sign and in accordance with this to 

determine its structure and component 

composition ; 

2) to determine the number of visual func-

tion in the textbook of foreign language cul-

ture ; 

3) to identify the factors affecting the ade-

quate perception of nonverbal visual text-

book series as a whole and each of its com-

ponents ; 

 

Theory 

Visual non-verbal textbook series is one of 

the signs of culture. It is one of the possible 

elements of the textbook model in culture. 

We understand visual non-verbal series as 

subject-object spatial formation carrying 

visually presented nonverbal art infor-

mation. It is not just a sum of illustrations.   

Visual nonverbal series as a sign has the 

following features : 

- visuality as visual nonverbal series is per-

ceived visually ; 

- communicative character, since the signs 

are always used by people with communi-
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cative purpose, without this purpose, they 

are not signs, under special conditions visu-

al non-verbal series can function as a means 

of communication ; 

- weak conventionality, which is deter-

mined by a high degree of conditional rela-

tions between visual non-verbal signs and  

real life events; 

 - motivation form based on the visual simi-

larity with real life realities based on such 

characteristics of the sign, as “arbitrary” in 

terms of the relationship “reality - value - 

the sign”; 

In philosophy and psychology the percep-

tion is understood as a cognitive process of 

sensually-shaped  reflection of reality in the 

form of sensual image of the object [1, 2 , 5 

etc. ]. Perception - intermediate level ¬ ac-

curate reflection between feeling and think-

ing. Based on the immediate sensations of 

different modalities , it performs as 

In modern psychology, there are three kinds 

of perceptual operations. First - the opera-

tion of object detection when the most dis-

tinguished in-formative features of the ob-

ject are familiar with them. In our case, we 

believe this feature contour images of ob-

jects, allow  the barking isolate the object of 

study of the background. Then it is general-

ly recognized that the colour appears as an 

independent phenomenon of culture, style 

element, life style. In the colour coded in-

formation , each colour is a definite signal 

to the perceiver, especially about the up-

coming pleasure or displeasure, as colour 

perception is closely linked with emotions.  

People all the time responding to the colour 

codes virtually every minute give colour 

signals.  

Harmonious and disharmonious combina-

tion of colours is also a kind of culture 

marks. Perceiving or creating harmony, 

people should be able to handle colour rela-

tions. They exist in conceptual form and 

that it is impossible to express the images 

exclusively. It is known that differences in 

the colour coding system are caused by na-

tional or ethnic, geographical and other 

conditions. 

Another source of child’s mental develop-

ment is verbal language. Its impact on the 

overall human development is especially 

effective at the age of 6-7 years, visual-

figurative thinking gradually begins to give 

way to verbal and logical development. 

 

Method 

To achieve the aim and objectives of our 

research we use the following methods: the 

study of psychological, semiotic, pedagogi-

cal literature concerning  this issue; com-

paring of illustrated textbooks of the  Eng-
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lish language as a foreign one; systematic 

and structural approach to the outlay of vis-

ual nonverbal textbook series; modeling as 

a method of solving the basic methodologi-

cal problems associated with the operation 

of nonverbal visual textbook series; com-

municative approach, indicating the estab-

lishment of links between the perception of 

the spectator  textbook series and verbal 

communication process, the principle of  

didactic learning that defines the leading 

role of mental functions and speech mecha-

nisms, motivational and other areas of per-

sonality in the process of its formation . 

 

Discussions and results 

Visual nonverbal textbook series is a sign 

carrying information about, for - coded in 

language, its characteristics close to the 

language of fine arts. Visual non-verbal 

textbook has a structure, which includes a 

meaningful and expressive levels, signaling 

means (sensory standards) expressive level 

is at its three sublevels, forming part of a 

multilevel specific alphabet artistic mark. 

A study in this paper, giving a theoretical 

basis using non-verbal visual tutorial series 

as a means of control and develop a practi-

cal methodology for constructing data in the  

number of English-language culture in the 

textbooks. 

Nonverbal visual material as a series of so-

cial media inheritance , education, carrying 

coded information about the definiteness 

amount of social experience, serves as its 

textbook-shaped representative of its con-

tent - the Russian-speaking culture. This 

content is multidimensional and includes 

psychological content aimed at achieving 

the millennium development goals. 

Organized nonverbal visual textbook series 

is methodical function control means of 

mastering the English language in its cul-

ture evolved, cognitive, developmental and 

educational aspects: 

- a means of forming actions and operations 

the visual, creative imagination , verbal and 

logical thinking , means of transferring ex-

ternal actions in the internal means imple-

matization and development of semiotic, 

communicative, aesthetic ways. 

- a means of mastering the facts of Russian 

culture and the formation of by - znavate-

lnyh interests [cognitive aspect ]; 

- means of shaping values [educational as-

pect]; 

- means of controlling the formation of the 

student as the subject of learning activities 

through the acquisition of its component 

composition, in particular, educational ¬ 

governmental actions; management tool 

generation of speech mechanisms and mas-
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tery of skills and speech abilities of differ-

ent types of speech activity means of creat-

ing situations of speech communication. 

Based on the analysis of works on the theo-

ry of perception, semiotics, control theory 

highlighted the stages of formation of the 

image of Russian culture at Sun   ac-

ceptance ZNR tutorial and describes man-

agement techniques to imaging on each of 

these stages by the organization visual non-

verbal textbook levels, as well as by instal-

lations and the special tasks. 

Revealed possible links of verbal and non-

verbal textbook series and describes the 

specific methods of increasing the efficien-

cy of data connections. 

We prove that the purposeful formation of 

actions and operations of visual perception, 

creative imagination, verbal and logical 

thinking, action semiotic decoding infor-

mation about the country, some authors of 

the textbook can predict the organization of 

visual non-verbal textbook series and 

through the alphabet and specific tech-

niques for building that lay in its structure. 

We prove that the construction of visual 

non-verbal textbook series is based in Eng-

lish folklore. It allows to provide infor-

mation on the specific features of English 

mentality. The facts of the language culture, 

which is the and symbolic systems threads 

of different genres of English folklore, se-

lect and visualize purely English realities. 

These problems raise similar problems to 

children and present them in the form of 

pre-stamps discussion; exercise comparing 

facts and native Russian cultures. 

We believe that they function as a manage-

ment tool mastery of visual simultaneously 

that play  the role of controlling formation 

of the first grader  as the subject of educa-

tional activities. They help him/her master 

all the component composition of educa-

tional activity. Particularly effective influ-

ence on the visual non-verbal aspect can be 

when learning apprentice training actions 

under the condition   provided that visual 

non-verbal aspect is organized as external 

support to domestic action. 

Theoretically substantiated the proposition 

that managing * V formation as the subject 

of a first grader learning activities at mas-

tering the context activities in perception.  

Its processing, and assignment – as conse-

quence - the mastery of objects verbal com-

ponent. Attempt to prove that  syncretic ar-

tistic activity adequate objectives and con-

tent textbook English-language culture as it 

expresses the object structure of learning 

activities in the methods as of the child; 
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 - includes materialized, external action and 

gives you the opportunity to transfer them 

to the internal layout ; 

- a means of stimulating the acquisition of 

all of the components of training activities; 

- a means of cognitive, communicative , 

aesthetic motivation when working with 

visual non-verbal component ; 

- acts as a necessary condition for assigning 

values. 

The features syncretic artistic components -

governmental activities - artistic perception 

, game and application of creative activity - 

in the early school years , described a tech-

nique of work with visual side of the text-

book called mainstream activities and im-

pact prediction authors ¬ opportunities spe-

cific activities of the organization process 

of the visual textbook . 

All told it possible to develop the method-

ology for constructing visual textbooks 

English-language culture for Primary clas-

ses should be based on the following prin-

ciples: 

Visual textbook organization should be 

subordinated to the tasks of mastering visu-

al texts, age peculiarities perceiver visual 

non-verbal series  pupil function  within 

visual non-verbal series textbook and is 

aimed at developing mastery of objects at 

educational , academic aspects of Kazakh-

stan allocated author of a textbook in ac-

cordance with step mastery of visual non-

verbal textbook series. 

The main condition for the functioning of 

the visual non-verbal textbook series should 

become a model for the author of the text-

book selection of optimal coding systems 

available for decoding by the perceiver. To 

do this, the selection of content and with the 

expressive means of visual non-verbal text-

book series must consider the level of 

normed functional mechanisms and student 

assigned to 7 years of experience in its so-

cio-cultural an operational manifestation.  

Nonverbal visual tutorial series as homo-

morphic model English-language culture as 

an object of artistic perception must include 

in its structure as the facts of the English 

culture, selected in accordance with the task 

of mastering the Russian-speaking culture. 

b) the language of visual characters (encod-

ing methods artistic information inherent in 

the culture ), c) conventional ways of ex-

pressing behaviors in language of art. 

In the selection of facts in the construction 

of the English-speaking culture containing 

educational level of nonverbal visual tutori-

al series for national schools should be con-

sidered especially English relations and na-

tive cultures at the present stage. 
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Expressive visual nonverbal textbook series 

is constructed on the basis of the facts and 

phenomena of English-speaking culture, to 

make it meaningful level; their age percep-

tion of the subject of this age, decoding and 

interpreting sensor of the standards and 

composite connections in the part of the 

whole, etc.; of tasks of English-speaking 

culture. 

 In order to ensure the conditions of his vis-

ual range of functioning as an independent 

learning tool to communicate, it is neces-

sary to lay in the structure composition of 

well-defined activities and operations to 

correlate with verbal next tutorial, endow it 

with a certain richness (single logic of 

building elements , story, situational),  set 

necessary in each the volume and length of 

fragments oriented elements defined subject 

age activities. 

 

Conclusion 

In the course of research we have come to 

the following conclusions. First of all, visu-

al nonverbal textbook series in the English 

language should be considered as a single-

layered artistic sign, representing the Eng-

lish-language culture.  

Besides, it is of vital importance that  selec-

tion and structuring of information in the 

visual nonverbal series should be carried 

out by the authors of the textbook from the 

standpoint of developing, i. e. successive 

cognitive, educational and training objec-

tives of the process of the foreign language 

education and taking into account the spe-

cific features of student impact the age 

group, which will allow this set (assuming 

correct organizations of working with them 

in the classroom) to operate in the textbook 

as a means of control of mastering facilities. 
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ABSTRACT 

The article highlights the experience of teaching foreign languages in the universi-

ties in multilingual context of the West-European territory. The author determines 

reasons that increased attention to education and language learning in higher educa-

tion in multilingual environment. Also the perspectives for improving foreign lan-

guage training of students in higher education institutions of the European countries 

are outlined. 

 

One of the priorities of Ukrainian national 

education policy is integration into the Eu-

ropean national education andworld educa-

tional space that needs improvement of sec-

ondary and higher education.Globalization 

trends put forward the task of preparing 

young people for life in a multi-ethnic, mul-

tilingual and multi-cultural space, shaping 

the skills to communicate and work with 

people of different nationalities, cultures 

and mentalities.Therefore, the socio-

political and economic priorities of the re-

form cause particular need for moderniza-

tion of secondary and higher education in 

Ukraine foreign language teaching system 

[Andruschenko, 2003, p. 296].Today, the 

leading idea in education is teaching foreign 

languages to acquisition of them as means 

of interpersonal communication in second-

ary and higher education - ensuring mastery 

of foreign languages as a means of interper-

sonal communication in the professional 

field.With the changes in defining the goals 

of foreign language teaching there are 

changes in the system of teacher training 

and organization of foreign language educa-

tion in institutional education. Recently de-

veloped new educational standards, new 
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curricula and programs are made to secure 

modern communicative aim and introduced 

interactive textbooks and teaching methods. 

However, the quality of young citizens’ 

knowledge of a foreign language, unfortu-

nately, is not sufficient. 

Recently, the issue of foreign language edu-

cation became the subject of attention of 

many scientists, including W. Hamanyuk 

(analysis of foreign language education 

inGermany), P. Gryshkova (foreign lan-

guage education in Ukraine), L. Hulpy (de-

velopment of foreign language educationin 

secondary schools in Hungary), A. Laza-

renko (development of foreign language 

education in UK universities), O. Maksy-

menko (organization of language teachingin 

higher education in Western Europe), 

M.Parkhomchuk (multilingualism as the 

prospect offoreign language education in 

primary schools in Germany), M. Tadeev 

(development of modern schoolforeign lan-

guage education in the member states of the 

Council of Europe) and other researchers. 

Yet a further study of foreign experience is 

worth in the sphere of investigating teach-

ing and learning of languages in the territo-

ry of the European space in terms of strate-

gic European choice of Ukraine – asto make 

strategic decisions and tactics to determine 

the quality of language training in schools 

of different educational levels. 

The aim of the article is to highlight current 

practices of language teaching in higher ed-

ucation in multilingual context of West-

European countries. 

The study shows that the unification of Eu-

ropean countries, the creation of the single 

market, enlargement and internationaliza-

tion of the industry, mobility and multilin-

gualism in Europe led to the sharp increase 

in interest in learning foreign languages as a 

tool for communication and interaction in 

the multilingual territory. Modern youth is 

oriented to living in an open globalized so-

cio-political space, which increases under-

standing of the importance of learning for-

eign languages to feel at ease with multilin-

gual environment, justifies growing need 

for educating young people in the under-

standing of unity, openness, peace, toler-

ance, interest in the language and culture of 

other nations and respect for them. Need for 

understanding other cultures and languages 

is defined as one of the urgent problems to 

solution of which schools are actively asked 

to join. On the one hand, language is seen 

as a tool - the ability to transfer ideas and 

information. On the other hand, it is under-

stood as an important part of intellectual 

development of person's perception and ex-

pression, a component of professional com-

petence as a basis for multilingual rivalry in 

the job market, because it is a multi-
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phenomenon that connects people, society 

and national culture [Williams, 2012, p. 

61]. 

Research indicates that language schools 

and courses are often based on an instru-

mental approach to teaching foreign lan-

guages to meet the needs of students, while 

the department of foreign languages at uni-

versities and colleges emphasizes the corre-

lation issue (connection between language 

and culture, cognitive aspects, historical 

circumstances are necessary to understand 

other cultures in required depth of cultural 

knowledge and language competence [Wil-

liams, 2012, p. 61].The specificity of learn-

ing foreign languages in higher education is 

that all students actually continue to study 

foreign languages having done the same at 

school. Therefore, the leading task of post-

secondary higher education, on the one 

hand, isteaching a foreign language in pro-

fessional direction, and, on the other hand, - 

the development and improvement of for-

eign language competence of students, real 

increase of their proficiency in a foreign 

language. According to the European 

Commission the most common languages 

that are offered for learning in West-

European universities as foreign are Eng-

lish, French, German, Spanish. 89 % of stu-

dents are learning English, 32% - French, 

18% - German, 8% - Spanish [Eurostat, 

2010]. The situation is similar in the educa-

tional institutions of Ukraine. And it should 

be noted that there is a consistently sharp 

decrease in the number of students studying 

German, French and Spanish. 

Teaching the course "foreign language" in 

Europe today is communicative – oriented, 

based on highlighting the multilingual is-

sues. We face there actively developing dis-

tance learning system and use of infor-

mation - communication technologies. In 

most EU countries the teaching of other 

school subjects is supported with a foreign 

language creating a kind of immersion prac-

tice. There is a special network "Euroclic", 

which includes teachers and other stake-

holders in the expansion of the direction of 

studying other subjects in foreign lan-

guages. The network publishes a regular 

newsletter, its Internet - site offers a bank of 

materials and opportunities for teachers to 

communicate. European Commission also 

maintains a website which purpose is the 

dissemination and exchange of information 

in thisfield. 

In most European countries foreign lan-

guages in the universities are taught as a 

subject specialization in philology depart-

ments for the education degree in a foreign 

language. The course is usually 4-5 years, 

the curriculum includes the study of lan-

guage, literature and cultural features of 

speakers of a particular language. At least 

two years studentshave to learn another for-
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eign language and culture of its speakers. 

The list of languages to learn is somewhat 

wider than at school and includes, depend-

ing on the university and the countryFrench, 

German, Italian, Portuguese, Dutch, Danish 

(the most popular in Europe) and other lan-

guages. Researchers note that the Spanish 

students of these branches usually get seri-

ous theoretical language training, however 

practical skills to use a foreign language are 

not sufficient [Palacios, 2002, p. 165]. 

Studies show that the subject "Foreign Lan-

guage" is required not in all West-European 

universities. In many high schools, where 

the course isrequired as an obligatory com-

ponent of the curriculum, it is about teach-

ing and learning English, while it does not 

provide for any other foreign language. For 

example, in Spain students learn English 

either as an obligatory course, or as an op-

tional discipline for getting education de-

grees in pedagogy (primary education), 

economic law, engineering, physics, chem-

istry, pharmaceutics. Studying English for 

special purposes (ESP) is quite wide in uni-

versities of Western Europe, but the re-

searchers suggest that much is to be done in 

this direction for the effective consideration 

of the interests and needs of students. How-

ever, this applies only to English as any 

other language is not offered for study as an 

obligatory course or an optional discipline. 

This problem is typical for Ukraine and is 

the subject of discussion and debate. Alt-

hough the"Foreign language" is an obligato-

ry course of the curriculum in higher educa-

tion, the number ofhours for the discipline 

continuously decreases with increasing par-

ticle independent learning of students. 

However, the history of language teaching 

proved that learning a foreign language is 

most effective during real contact with the 

teacher within individualized training or 

group training sessions. Except philology, 

foreign languages are usually taught at the 

faculties that train interpreters. The students 

of these schools specialize in at leasttwo 

foreign languages, one of which is their 

main. According to experts, the curriculum 

of these faculties is more practically orient-

ed compared to the curriculum that is pro-

posed by the Faculty of Philology. 

Efforts of recent years with the introduction 

of new university courses that would com-

bine language learning with scientific, eco-

nomic, legal educational courses for a dou-

ble degree of specialization have been 

made. However, such efforts so far are not 

very successful. 

In universities there also work language 

centers. Language centers, or as they are 

called – institutions - offer foreign lan-

guages to students of the university, faculty 

and employees of universities. 

Studying the experience of teaching and 

learning foreign languages in higher educa-
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tion in European countries shows that the 

differences are primarily related to the 

length of courses and names of specialties. 

In England and Wales curriculum for the 

bachelor's degree lasts 3 years.The same 

length of training of Denmark. In France, a 

policy of higher education hastwo cycles. 

At the end of the first cycle students get a 

diploma overall for university studies (Di-

ploma of General University Studies). After 

that, students get 1 more year of study lead-

ing to the obtaining of the diploma (the Li-

cence) equivalent to the bachelor's degree. 

In addition to traditional curricula for the 

educational level in foreign languages in 

France, students can learn special language 

courses, which combine the study of two 

foreign languages with the economy, tour-

ism, political sciences, law, etc. In Portugal 

training for specialised degree in linguistics 

lasts 4 years and completes with the diplo-

ma of two languages- English and another 

foreign language, most often German or 

French. Students who want to teach foreign 

languages should then undergo special pro-

fessional teacher training. In the Nether-

lands training program lasts 4 years. In 

Germany, the study alsolasts 4 years and 

completes with a Master's Degree or pass-

ing state exams (Level, equivalent to a 

bachelor's degree does not exist). The cur-

riculum is divided into"Basic" and "Main" 

stages. A similar model of training is on in 

Hungary. 

The task of creating a European Higher Ed-

ucation Space increased attention to the 

problem of foreign language education in 

the multilingual European context. The 

practice of its realisation in higher educa-

tion is recognized as unsatisfactory. The 

fact that its implementation is mostly linked 

to the training of linguists cannot provide a 

solution to urgent needs of students and so-

ciety in general. European experts and re-

searchers in the field of foreign language 

education believe that the socio- political 

and economic factors present demand of the 

program of measures that could promote a 

truly multilingual and multicultural Europe, 

a significant role in which must be played 

by higher education establishments in terms 

of improving acquisition of foreign lan-

guages by students [Williams, 2012, p. 61]. 

Such a program must presuppose: 

- Creation of a flexible curriculum in which 

students would be able to specialize in one 

or two foreign languages in combination 

with studying technical, economic or legal 

expertise. So we are to orient on the devel-

opment of the introduction of degree di-

plomas with dual specialization (Foreign 

Language + Economy/ + Law/ + Medicine / 

+ Politicalscience, etc); 

- Emphasizing the practical benefits of 

owninga foreign languages, identify needs 

of students and society. There is an urgent 
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need for analysis, identifying strengths and 

weaknesses existing in training programs to 

develop measures to improve them. More 

importance of quality control in training 

and education is to be provided, since the 

implementation task to create a common 

European Higher Education Area requires 

constant support,supervision of adaptation 

of educational courses to the needs of the 

changing; 

- Offering foreign language at least as an 

optional course of study in most educational 

areas; 

- Consideration of the process of lifelong 

language learning as post-secondary educa-

tional institutions (including higher educa-

tion institutions) have an important role in 

the system of lifelong learning and offer 

attractive opportunities in the field of lan-

guage learning; 

- Increasing importance of language learn-

ing for special purposes, taking into account 

the conditions of immediate needs of stu-

dents; 

- Development and promotion of foreign 

language self-study; 

- Development of advanced training materi-

als for different educational levels. It is im-

portant to attract new technological re-

sources (Internet network distance learning 

programs). All higher education institutions 

must have modern equipped resource cen-

ters and centers of individualized learning. 

Other activities to encourage learning out-

side the classroom include the round tables 

and seminars on topics concerning the cul-

ture of the people whose language is being 

studied, books/music presentations, movie 

displays followed by discussion, the organi-

zation of foreign language clubs, lectures, 

foreign languages fairs and more. Students 

should be directly involved in such activi-

ties. They must be true organizers who as-

sist teachers only; 

- Training of teachers ready to change 

learning environment to introduce newtech-

nology, changes in the educational process, 

the theoretical and practical innovations, 

implement new approaches and methods of 

learning; 

- Competitive multilingual training of for-

eign language teachers willing to teach at 

least two foreign languages. On the one 

hand, for European universities it is tradi-

tional, on the other hand - it is a' subjective 

condition for employment of specialists in 

the labor market; 

- Ensuring teachers exchange programs. 

There is a particular need to establish close 

bonds between teachers of foreign lan-

guages at various educational levels. Ex-

change Programs should be based on ade-

quate funding. This activity would benefit 

from support of international organizations 

such as the French Alliance, British Coun-

cil, Goethe Institute and others. It is stressed 
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that concrete action has to be taken by the 

European Union, taking care of: financial 

support, timetable development, teacher 

training programs, developing educational 

resources and more.This activity should be 

done regularly and consistently, which will 

provide specific effects. Research projects 

conducted under the supervision of the Eu-

ropean Union, justify thatteachers from dif-

ferent countries should be well informed 

about European initiatives and projects 

andbe able to be involved in them and feel 

as subjects of the process; 

- Educational materials should allow stu-

dents to study other subjects using the man-

uals in foreign languages; 

- it is appropriate to conduct research and 

pilot projects, the results of which should 

betaken into account in the formulation of 

national (in each country) and ethnic policy 

in this area; 

- Any innovations must be clearly consid-

ered and funded, the discussion should in-

volve teachers, students, members of the 

publicity, educators - they all have to re-

ceive relevant information [Williams, 2012, 

p. 61]. 

Study experience of language teaching in 

the universities of West-European countries 

suggests real interest of institutions of Eu-

rope and the European Union in problems 

of foreign education in multilingual context. 

In higher education, yet there was no fun-

damental change in the quality of European 

training in foreign languages. However sig-

nificant changes are noticeable at introduc-

tion of projects with the implementation of 

educational degrees with dual specializa-

tion, diversified opportunities for language 

learning in educational institutions. Howev-

er, there are the problems that hammer lin-

guistic diversity posing threat in connection 

with prevalence of English as a foreign lan-

guage in higher education. The solutionof 

the problem lies in establishing the program 

of action to make foreign language educa-

tion truly multilingual.  
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ABSTRACT 

The present research is aimed at tracing the implementation of multilingualism in higher education insti-

tutions of Europe. In the first part of the article such notions as globalization, internationalization, multi-

lingualism and educational management have been defined. The practical part of the paper deals with 

the description of the peculiarities of multilingualism implementation in the leading European universi-

ties, which have been selected according to the rankings compiled by the Times Higher Education. The 

research has been conducted on the information materials that the official web-sites of the selected Eu-

ropean universities contain. To achieve the aim of the research, several general scientific methods have 

been applied. When tracing the peculiarities of multilingualism implementation in practice, we have tak-

en into account several criteria, such as the principles of academic mobility for faculty and students and 

the principles of international cooperation, opportunities for foreign language learning, and the existence 

of permanent courses in foreign languages. We have come to the conclusion that a multilingual compo-

nent is being successfully implemented in all the European institutions of higher education selected for 

the present paper.  

 

Key words: globalization, internationalization, multilingualism, educational manage-

ment. 

 

Introduction 

 It is a well-known fact that in our 

modern society people who know foreign 

languages have a considerable advantage in 

all the spheres of our modern life: they can 

travel abroad without any language barri-

ers, and they have much more chances to 

get a well-paid and prestigious job. 

 According to the data given by 

modern researchers, multilingualism is 
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considered to be quite a widespread phe-

nomenon, because as much as 75% of the 

world population knows at least two or 

three foreign languages [5]. In about 25% 

of all the countries of the world there are 

two state languages; in some countries 

there are three or even more coexisting lan-

guages [7]. 

 All the factors mentioned above in-

fluence the system of higher education, be-

cause all the theoretical and practical skills 

that students acquire in the process of study 

should correspond and satisfy the demands 

prescribed to those skills and knowledge 

that a modern specialist should possess. 

That is why it is of vital importance to trace 

the process of implementation of multilin-

gual education principles in modern Euro-

pean higher education institutions. 

 

Theory 

The role of higher education in human and 

social development remains unchallenged. 

Over centuries, higher education has con-

tributed to the advancement of industrial-

ized countries and attempts have been 

made in developing countries to structure 

and transform higher education to play a 

role in development [3; p. 161]. 

Nowadays the situation has not changed. 

For an individual, higher education is a key 

to a successful career and prosperous life; 

for the society in general, it is an opportuni-

ty to cope with the challenges of globaliza-

tion, which is a peculiar feature of our 

modern, highly developed world. 

The term globalization represents the inter-

national system that is shaping most socie-

ties today. It is a process that is “super 

charging” the interaction and integration of 

cultures, politics, business and intellectual 

elements around the world. Today, pos-

sessing knowledge and having the ability to 

use knowledge in a world-wide arena is 

critical to personal and societal advance-

ment. Likewise, having a skilled and glob-

ally focused workforce is perhaps the most 

important ingredient to any organization’s 

competitiveness. Any entity that does not 

support an environment that attracts, sus-

tains and retains creative, imaginative, and 

globally resourceful individuals will even-

tually fall behind. The role of higher educa-

tion in such a nurturing is most apparent as 

universities and colleges are considered by 

many to be the primary suppliers of such 

individuals [14].  

As distinguished from globalization with 

its emphasis on worldwide conditions that 

influence perceptions of space, mobility of 

actions, the nature of communication and 

orientations to social interaction, interna-
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tionalization focuses attention on the inten-

tional actions of individual, groups and so-

cial institutions as they actively seek to 

cross national borders in pursuit of social, 

economic, political or cultural benefits [2; 

p. 9-10].  

In the context of higher education, J. 

Knight understands internationalization as 

a matter of integrating transnational ele-

ments into the purpose, functions or deliv-

ery of post-secondary education [1]. It 

means that the institutions of higher educa-

tion are internationalizing their behavior 

when they reshape their purposes to attract 

international students, to deploy their pro-

grams across national borders, concentrate 

on internationally advantageous education-

al program niches, restructure work roles or 

compensation systems to recruit, retain or 

manage employees, etc. [2; p. 10]. 

In other words, internationalization is seen 

as something higher education institutions 

do while globalization is something that is 

happening to them [2; p. 3]. 

Through globalization and internationaliza-

tion, the world has become more connect-

ed. The connections are mainly economic 

in nature, but they have a political, social 

and cultural impact on all nations. In fact, 

their nature does not really matter, but there 

is one thing that unites them all – the 

knowledge of foreign languages. This is 

where the issue of multilingualism acquires 

its importance. 

The phenomenon of multilingualism has 

been of great topicality in modern Europe. 

Despite being quite young, this notion has 

been used in the higher education discourse 

more and more widely; besides, there is a 

number of works dedicated to the explana-

tion of its semantic structure and peculiari-

ties. 

 Having analyzed a number of pa-

pers by different researchers [1] [5] [9], 

which are dedicated to multilingualism, we 

may say that it is a complicated phenome-

non stubbornly resisting easy interpretation 

and application. However, its major princi-

ples might be described in two ways: 

1) on the one hand, multilingualism is 

thought to be the ability of a particular 

community or group of people to speak 

more than one language and to use this 

ability in their everyday lives; 

2) on the other hand, the term “multi-

lingualism” is applied when describing a 

simultaneous and peaceful coexistence of 

different linguistic communities on one 

specific geographical or geopolitical terri-

tory. 

In terms of the present research both defini-

tions are taken into account. 
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It should be noted that the knowledge of a 

foreign language by people of European 

states is thought to help them become more 

open-minded when perceiving brand new 

views and cultures, to improve their native 

language knowledge and to be able to 

choose the place of work or study in some 

other European country [6] [8]. 

It is worth mentioning that this very idea is 

the key one for the organization called Eu-

ropean Universities’ Network on Multilin-

gualism (EUNoM) that has been founded in 

order “to create a sustainable network of 

Universities each of which either has or is 

willing … to study ways of articulating an 

overall, multidisciplinary approach to mul-

tilingualism both in academic and organiza-

tional terms” [10]. 

This organization has launched a project 

that brings together 20 European universi-

ties and two research centres that are will-

ing to develop relevant multilingual struc-

tures and to engage in a high-level debate 

on the implications of multilingualism for 

Europe. It also seeks to outline the precise 

ways in which this modernisation of the 

University approach to the study of lan-

guage and culture should occur [10]. 

The major aim of our research is to trace 

the implementation of multilingualism in 

higher education institutions of Europe. In 

order to achieve this aim, we have to solve 

several tasks, which are mainly based on 

major objectives of EUNoM [10]. So, the 

objectives of our research are as follows:  

 to define the multilingual component 

in the structure of curricula of the uni-

versities;  

 to find out how the principles of mobil-

ity and language learning are integrat-

ed in the universities;  

 to analyse the network of partner uni-

versities of each higher education insti-

tution chosen for our research and to 

discover the presence of a multilingual 

component in the process of interna-

tional cooperation. 

It goes without saying that in order to have 

a multilingual component implemented into 

the learning process a higher education in-

stitution should have a proper organization-

al structure and highly qualified managers. 

This is the field of study of educational 

management, which is defined as “a pro-

cess and system of running a higher educa-

tion institution aimed at providing its com-

petitiveness at the internal and external 

market of educational services due to the 

quality of educational process and prepara-

tion of specialists, high level of profession-

al knowledge, skills and abilities, funda-

mental social positioning and high moral 
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character” [4; p. 65].  

Taking into account all the ideas expressed 

above we may suppose that a multilingual 

component plays a significant role in 

providing the competitiveness of a higher 

education institution mainly at the external 

market (international collaboration). Con-

sequently, it is of vital importance for the 

manager of the university and his team to 

speak at least one foreign language. That is 

why we may state that multilingualism is 

present not only in the curricula of an insti-

tution of higher education; this very fact 

proves the necessity for a person, who 

wants to achieve success and climb the ca-

reer ladder higher and higher, to possess 

the knowledge of a foreign language. Thus, 

implementation of a multilingual compo-

nent at the level of the governing body of a 

university is also essential. 

Method 

In order to achieve the aim of our research, 

we have used several general scientific 

methods, such as: 

1) methods of induction and deduc-

tion, by means of which we analysed the 

general principles of a mulitilingual com-

ponent implementation in modern Europe-

an higher education institutions (method of 

induction) and then came to our own con-

clusions (method of deduction); 

2) methods of analysis and synthesis, 

which helped us to single out specific ele-

ments in the model of multilingualism im-

plementation in the selected universities 

and unite them into a general system; 

3) a comparative method that gave us 

an opportunity to identify similar and dis-

tinctive features of the way of multilingual-

ism component implementation in modern 

European higher education institutions; 

4) a descriptive method that has been 

applied in the process of description of the 

received results. 

 

Discussion and Results 

There have been several stages in the pro-

cess of our research. 

Firstly, we have selected ten leading uni-

versities of Europe. The choice is based on 

the World University Rankings offered by 

the Times Higher Education. It is worth 

noticing that the top universities rankings 

employ 13 carefully calibrated performance 

indicators to provide the most comprehen-

sive and balanced comparisons available, 

which are trusted by students, academics, 

university leaders, industry and govern-

ments [13]. The list of the universities our 

research has been conducted on includes 

such higher education institutions as ETH-

Zurich, École Polytechnique Fédérale de 
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Lausanne (Switzerland); Ludwig Maximili-

an University of Munich, Georg-August-

Universität Göttingen (Germany); Karolin-

ska Institute, Lund University (Sweden); 

University of Leuven (Belgium); Leiden 

University, Utrecht University (the Nether-

lands); École Normale Supérieure, Univer-

sité Pierre et Marie Curie (France). It 

should be highlighted, that this list includes 

not only classical universities that special-

ize in a very wide range of majors, but also 

those which concentrate on some specific 

majors, for example, Karolinska Institute is 

a medical university,  ETH-Zurich, École 

Polytechnique Fédérale de Lausanne are 

technical universities and École Normale 

Supérieure specializes in arts and sciences. 

However, these institutions of higher edu-

cation also correspond to those features that 

a higher education institution with a multi-

lingual component should possess, and that 

is why we have taken them into account 

when conducting our research. 

The second stage of our investigation con-

sisted in singling out the key criteria for 

tracing the principles of multilingualism 

implementation which have been stated by 

us, i.e. the principles of academic mobility 

for faculty and students and the principles 

of international cooperation, opportunities 

for foreign language learning, and the ex-

istence of permanent courses in foreign 

languages. The research has been conduct-

ed on the information materials that the of-

ficial web-sites of the above mentioned 

universities contain.  

At the third stage we have compared the 

information received from the official web-

sited of every university and have received 

the following results: 

Academic mobility is an essential sphere of 

concern in every university. Each analysed 

higher education institution offers a wide 

range of programs for the faculty and stu-

dent exchange. Ludwig Maximilian Uni-

versity of Munich (Germany), for instance, 

has got 363 partner-universities throughout 

Europe. However, the region of interna-

tional cooperation is not limited only by the 

European countries. The selected universi-

ties also cooperate with higher education 

institutions of Asia, North America, South 

Africa and other regions of the world. This 

very fact shows that not only the academic 

experience is being exchanged, but it also 

makes a person multicultural, educated in 

different spheres of life and broadens their 

outlook. 

Moreover, in every university there is such 

a phenomenon as a “visiting professor / 

scholar / researcher” or a “guest teacher”. 

The presence of such a position presuppos-
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es conducting courses in different foreign 

languages. The analysis of factual material 

showed that the number of such courses is 

up to twelve (University of Leuven). If we 

look at the position of a “visiting profes-

sor” from the methodological standpoint, 

we may suggest that it has got its influence 

on a higher education institution at several 

levels. Firstly, it is really useful for stu-

dents of a university to attend the courses 

conducted by a foreign specialist both for 

their academic abilities and their foreign 

language practice (if a lecture is delivered 

in a foreign language). Secondly, it is an 

experience exchange for the full-time 

teaching staff of a university. Finally, the 

consequences of such an exchange fully 

correspond to one of the main demands of 

the Bologna Process: “The Bologna pro-

cess aims at creating convergence and, 

thus, is not a path towards the “standardisa-

tion” or “uniformisation” of European 

higher education. The fundamental princi-

ples of autonomy and diversity are respect-

ed” [12; p. 3].    

When establishing relations with foreign 

partner-universities for the future coopera-

tion, every institution of higher education 

strives to become more attractive and com-

petitive on a global scale, to advance its 

achievements at all levels (the level of 

teaching, research, management etc.). This 

factor proves the university’s commitment 

to building and maintaining international 

relations and opportunities.  

In every university there is a foreign lan-

guage center. The number of foreign lan-

guages offered there varies from four 

(ETH-Zurich) up to thirteen (University of 

Leuven). The list of foreign languages in-

cludes both languages of European coun-

tries (Italian, German, French, Spanish, 

Ukrainian, Russian etc.) and languages of 

other regions of the world (Chinese, Japa-

nese, Arabic etc.). Besides, every student 

has got a chance to take a foreign language 

exam and receive an international certifi-

cate where the level of his foreign language 

knowledge is indicated. In this very case, 

multilingualism is implemented as a pur-

pose of learning, i.e. a foreign language is 

taught and learnt in its “pure form”. This 

helps students and faculty to improve their 

chances in gaining an international ex-

change experience and also widens the ge-

ographical borders for this, because the 

more languages the person knows, the more 

countries they may visit to get their interna-

tional training.  

Each university offers its students special-

ized courses in a language different from 

the official language of the country the in-
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stitution of higher education is located in. 

ETH-Zurich (Switzerland), for instance, 

offers its students such courses in English 

as New Enterprises for Engineers, Micro-

biology and many others; and curricula in 

Ludwig Maximilian University of Munich 

(Germany) include permanent courses in 

twelve foreign languages including not on-

ly English, but also Spanish, Italian, Dutch, 

Turkish and so on. In this case, we consider 

a foreign language to be a means of learn-

ing, because not a language in its “pure” 

form is taught and learnt, but a subject with 

its specific terminology in a foreign lan-

guage. Such courses (for example, in Eng-

lish) are expected to provide the communi-

cation tools indispensable to current studies 

and future professions: international intern-

ships, collaborations with anglophones, re-

search articles written in English, presenta-

tion of papers in English etc. Besides, in-

troductory foreign language courses offered 

by a university may be complemented by 

more advanced courses, which are essential 

for a specific research in some specific are-

as, such as anthropology, philosophy, man-

agement, chemistry and so on.  

 

Conclusions 

The results of the research, which have 

been described above, prove that multilin-

gualism is really a developing phenomenon 

and an indispensable component in modern 

institutions of higher education of Europe. 

All the activities aimed at the development 

of multilingualism in European universities 

contribute to preparing a high-skilled spe-

cialist who will be a professional in his ma-

jor field of study and will be competent in a 

foreign language use. 

To sum up, we may state that a multilin-

gual component is being implemented in all 

the European institutions of higher educa-

tion selected for the present paper. Every 

university has a highly developed system of 

international collaboration which contrib-

utes to widening the opportunities for fac-

ulty and student mobility and participation 

of a higher education institution in different 

international projects. Besides, every se-

lected university offers its students a wide 

range of courses in different languages and 

gives opportunities for learning foreign 

languages (foreign language courses). The 

list of partner-universities of all the higher 

education institutions selected for the pre-

sent research is not limited by Europe, and 

this factor broadens the list of foreign lan-

guages offered for learning.  

Thus, we find it possible to state that multi-

lingualism is being successfully imple-

mented in Europe. However, as it is a mul-

ti-sided phenomenon, it still requires fur-

ther analysis. 

. 



 

46 

 

MULTILINGUAL EDUCATION 1, 2013 

 

 

References 

1. Knight J. Internationalization of higher education / J. Knight // J. Knight (Ed.) Quality 

of internationalization in higher education. – Paris: OECD, 1999. – P.13-18. 

2. Mitchell D.E., Nielsen S.Y. Internationalization and Globalization in Higher Education / 

D.E. Mitchell, S.Y. Nielsen // Globalization - Education and Management Agendas Ed. 

by Hector Cuadra-Montiel. – Rijeka: InTech, 2012. – P. 3-22. 

3. Moja T. Institutional Challenges and Implications for HEIs: Transformation, Mission 

and Challenge for the 21
st
 Century / T. Moja // Higher Education in the World 3: New 

Challenges and Emerging Roles for Human and Social Development. – London: Pal-

grave Macmillan, 2008. – P. 161-169. 

4. Schul- und Bildungsmanagement: 100 Aktuelle Begriffe / O. Graumann, R.W. Keck, 

M. Pewsner, A. Rakhkochkine, A. Schirin. – Hildesheim: Universitätsverlag 

Hildesheim, 2004. 

5. Wright S. Language Networks in European Parliament: the Rise of English / S. Wright 

// The 15
th

 Congress of Applied Linguistics. Multilingualism: Challenges and Opportu-

nities. – Essen, 2008. 

6. Коржакова М.А. Мультилингвизм в образовательной политике Евросоюза / 

М.А. Коржакова // Образование и воспитание. – 2010. – № 9. – С. 72-75. 

7. Крючкова Т.Б. Языковая политика и реальность / Т.Б. Крючкова // Вопросы 

филологии. – 2010. – № 34. – С.30-34. 

8. Смирнова О.А. Европейский мультилингвизм / О.А. Смирнова // Иностранные 

языки в школе. – 2007. – № 3. – С. 94-100. 

9. Смирнова Т.П. Основные тенденции развития европейской языковой политики и 

пути её реализации / Т.П. Смирнова // Политическая лингвистика. – 2012. – № 2. – 

С. 153-156. 

 

 

Web References 

10.  European Universities' Network on Multilingualism (EUNoM) // Available at: 

http://in3.uoc.edu/opencms_in3/opencms/webs/projectes/EUNOM/EN/ 

http://in3.uoc.edu/opencms_in3/opencms/webs/projectes/EUNOM/EN/


 

47 

 

MULTILINGUAL EDUCATION 1, 2013 

 

11.  Multilingualism and university in Europe today: a new phase in an old relationship / 

Speech by M.P. Bobic at the DG Interpretation-Universities Conference. – Brussels, 10 

March 2006. – Available at: http://ec.europa.eu/dgs/scic/docs/conf_speech_bobic.pdf. 

12.  The Bologna Declaration on the European space for higher education: an explanation // 

Available at: http://ec.europa.eu/education/policies/educ/bologna/bologna.pdf 

13.  THE World University Rankings // Available at: 

http://www.timeshighereducation.co.uk/world-university-rankings/ 

14.  Wood V.R. Globalization and Higher Education: Eight Common Perceptions From 

University Leaders // Available at: http:// 

http://www.anienetwork.org/content/globalization-and-higher-education-eight-common-

perceptions-university-leaders. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://ec.europa.eu/dgs/scic/docs/conf_speech_bobic.pdf
http://ec.europa.eu/education/policies/educ/bologna/bologna.pdf
http://www.timeshighereducation.co.uk/world-university-rankings/
http://www.anienetwork.org/content/globalization-and-higher-education-eight-common-perceptions-university-leaders
http://www.anienetwork.org/content/globalization-and-higher-education-eight-common-perceptions-university-leaders


 

48 

 

MULTILINGUAL EDUCATION 1, 2013 

 

 

 

Iryna Kriba 

Ivan Franko National University of Lviv 

 

“MULTILINGUALISM AS A WAY TO MUTUAL UNDERSTANDING. CASE OF 

UKRAINE” 

                 “You can never understand one language until you understand at least two.” 

                                                                                                                        ‒ Geoffrey Willans 

 

World in general and Europe in particu-

lar nowadays seem to be in search of new 

values related to mutual understanding, co-

operation and consent and wishing to create  

new multicultural, multilingual and multi-

ethnic societies.  

When it goes about multiculturalism and 

multilingualism as its immediate manifesta-

tion we tend to refer rather to common ele-

ments characteristic of different multilin-

gual societies of the world, than to specific 

elements distinguishing one country from 

another. However, it may lead to somehow 

simplified vision of the problem. We see 

combination of common features neglecting 

the phenomena which fail to get under the 

title of “commonness”. In the article we are 

going to make an attempt to describe the 

situation with multilingualism in Ukraine 

on the background of the situation with 

multilingual societies of Europe. 

The phenomenon of multilingualism in 

Ukraine both in present-day practice and in 

possible perspective is difficult to equalize 

with the examples provided by the Europe-

an or world experience. Even the countries 

the language legislation of which is close to 

the Ukrainian one in one way or the other 

solve the problems of multilingualism by 

means and with purposes which are totally 

different from the Ukrainian model. For the 

majority of developed countries in Europe 

as well as in the rest of the world the phe-

nomenon of multilingualism, both in de jure 

and de facto variants, is a natural element of 

the language policy aimed at maximal pos-

sible ensuring of communicative needs of 

different ethnic groups of the society. 

While speaking about multilingualism as 

the optimal practice and the main tendency 

of the development taking into considera-

tion the needs and challenges of the present, 
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it seems necessary to make a reservation 

that we are going to focus on the functional 

aspect of multilingualism apart from mak-

ing it an instrument in pursuing political 

goals. 

Nowadays there are between 5,000 and 

7,000 languages in the world. It is difficult 

to estimate the exact number of languages 

as the distinction between a language and a 

dialect is not always clear. In fact languages 

are not isolated entities and in many cases 

there are no evident boundaries between 

them. Linguistic diversity has been defined 

in a broad sense as the ‘range of variations 

exhibited by human languages´. 
1
 

There is a growing awareness that lan-

guages play a vital role in development, in 

ensuring cultural diversity and intercultural 

dialogue, in attaining quality education for 

all and strengthening cooperation, in build-

ing knowledge societies and preserving cul-

tural heritage, applying the benefits of sci-

ence and technology to sustainable devel-

opment. It is thus urgent to take action to 

encourage broad commitment to promoting 

multilingualism and linguistic diversity. As 

language issues are central to all fields in 

UNESCO’s mandate, the Organization 

                                                
1 Durk Gorter, “Cultural diversity as an asset for 

human welfare and development” in Sustainable 

Development in a Diverse World (SUS.DIV) 
www.ebos.com.cy/susdiv/uploadfiles/RT1.2_PP_Dur

k.pdf 

promotes an interdisciplinary approach to 

multilingualism and linguistic diversity in-

volving all programme sectors: education, 

culture, science, communication and infor-

mation and social and human sciences.
2
   

As it was mentioned there are between 

5,000 and 7,000 languages in the world and 

only about 200 independent states; thus 

multilingualism is indeed a very common 

phenomenon. 

Striving to analyze the functional aspect 

of multilingualism it is necessary to give the 

definition to the concept itself as well as 

specify the level of command of languages 

to be accepted as sufficient for defining the 

person as being by- or multilingual.  

Multilingualism is the act of polyglot-

ism, or using multiple languages, either by 

an individual speaker or by a community of 

speakers. Multilingual speakers outnum-

ber monolingual speakers in the world's 

population.Multilingualism is becoming a 

social phenomenon governed by the needs 

of globalization and cultural openness.
3
 

                                                

2 Languages and Multilingualism | United Nations 
Educational - Unesco 

www.unesco.org/en/languages-and-
multilingualism/ 

3 Tucker. G. Richard A Global Perspective on Bi-

lingualism and Bilingual Education Online Re-

sources: Digests August 1999 EDO-FL-99-04 
en.wikipedia.org/wiki/Multilingualism 

http://www.google.com/url?url=http://www.unesco.org/en/languages-and-multilingualism/&rct=j&sa=U&ei=WGezULGnEMbEtAb4nIDADg&ved=0CBQQFjAA&q=decrease+font+size+increase+font+size+%24bookmark%7D+%24print%7D+Send+to+a+friend+UNESCO+%C2%BB+Culture+%C2%BB+Themes+%C2%BB+Languages+and+Multilingualism&usg=AFQjCNE7hK5mnDxvVZhupt_sKwFH5NL2Jw
http://www.google.com/url?url=http://www.unesco.org/en/languages-and-multilingualism/&rct=j&sa=U&ei=WGezULGnEMbEtAb4nIDADg&ved=0CBQQFjAA&q=decrease+font+size+increase+font+size+%24bookmark%7D+%24print%7D+Send+to+a+friend+UNESCO+%C2%BB+Culture+%C2%BB+Themes+%C2%BB+Languages+and+Multilingualism&usg=AFQjCNE7hK5mnDxvVZhupt_sKwFH5NL2Jw
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But any multilingual speaker acquires at 

least one language during childhood (the 

first language). The first language is also 

referred to as the mother tongue. It is usual-

ly acquired without formal education and 

maintained through practice and education. 

The questions hence are as follows: 

“What level of the second (next) language 

acquisition can be regarded sufficient to be 

recognized as by- or multilingualism?” and 

“What is behind the concept ‘knowledge of 

languages’?”.  

There may be a number of answers some 

of which are:   

1. It is a well-known fact  that many 

non-native speakers not only suc-

cessfully operate in their non-native 

language societies, but in fact may 

become advanced or even proficient 

users of the non-native language (as, 

for example, writers, politicians,etc).  

2. In recent years, linguistic research 

has focused attention on the use of 

English as the lingua franca. In such 

situations, most speakers of the 

common language are functionally 

multilingual. 

3. There are a) maximal definition 

which means that the speakers are as 

                                                                      
 

 

proficient in one language as they 

are in others and have as much 

knowledge of one language as they 

have of the others; and b) minimal 

definition, based on use. For exam-

ple, tourists who successfully com-

municate phrases and ideas while 

not fluent in a language may be seen 

as bilingual or multilingual. Most 

multilingual speakers fall some-

where between minimal and maxi-

mal definitions. Vivien Cook calls 

these people multi-competent.
4
 

Multilingualism is the natural potential 

available to every normal human being ra-

ther than an unusual exception: “Given the 

appropriate environment, two languages are 

as normal as two lungs”.
5
 The advantages 

for multilingual speakers go beyond purely 

linguistic sphere.  “A person who speaks 

multiple languages has a stereoscopic vision 

of the world from two or more perspectives, 

enabling them to be more flexible in their 

thinking, learn reading more easily. Multi-

linguals, therefore, are not restricted to a 

single world-view, but also have a better 

                                                
4 Cook, Vivian J. Requirements for a multilingual model 
of language production. 
http://www.ntlworld.com/vivian.c/Writings/Papers/Requir

ementsForMultilingualModel.htm 

5
 Paradowski Michał B. The Benefits of Multilingualism. 

http://www.multilingualliving.com/2010/05/01/the-

benefits-of-multilingualism-full-article/ 
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understanding that other outlooks are possi-

ble. Indeed, this has always been seen as 

one of the main educational advantages of 

language teaching”.
6
 

According to Michael B. Paradovski 

both children and adult learners enjoy a 

number of additional qualities and compe-

tences if compared to monolingual speak-

ers. Some of them are as follows: 

 Keener awareness and sharper per-

ception of language. 

 More rapid learning of their native 

language regardless of race, gender, or 

academic level.  

 Ability to communicate more effi-

ciently in one’s first language. 

 Greater vocabulary size over age, 

including that in their first language. 

 Better ear for listening and sharper 

memories. 

 Better not only verbal, but also spa-

tial abilities. 

 Greater cognitive flexibility, better 

problem solving and higher-order think-

ing skills. 

 Expansion of  personal horizons and 

possibility to see one’s own culture 

from a new perspective, enabling the 

                                                
6 Cook, Vivian J. Requirements for a multilingual 

model of language production. 
http://www.ntlworld.com/vivian.c/Writings/Papers/R

equirementsForMultilingualModel.htm 

comparison, contrast, and understanding 

of cultural concepts. 

 Improved critical thinking abilities. 

 Better understanding and apprecia-

tion of people of other countries, there-

by lessening racism, xenophobia, and 

intolerance, as the learning of a new 

language usually brings with it a revela-

tion of a new culture. 

 Ability to learn further languages 

more quickly and efficiently than one’s 

monolingual peers. 

 Social and employment advantages 

and increasing job opportunities in 

many careers.
7
 

 

The current 48 states in Europe have 38 

different official state languages. However, 

in total there are about 240 spoken indige-

nous languages. States such as Italy, the 

United Kingdom, Germany, Poland, France, 

Spain, Romania, and Ukraine have many 

indigenous minority or regional languages.
8
 

   The peculiarity of the national struc-

ture of the population of Ukraine is its mul-

tinational composition. According to All-

                                                
7Paradowski Michał B. The Benefits of Multilin-

gualism. 

http://www.multilingualliving.com/2010/05/01/the-

benefits-of-multilingualism-full-article/ 
8 Durk, Gorter. “Cultural diversity as an asset for 

human welfare and development” in Sustainable 

Development in a Diverse World (SUS.DIV) 
www.ebos.com.cy/susdiv/uploadfiles/RT1.2_PP_Dur

k.pdf 
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Ukrainian population census data, the rep-

resentatives of more than 130 nationalities 

and ethnic groups live on the territory of the 

country. 

   The part of Ukrainians in the national 

structure of population is the largest. It ac-

counts for 77.8% of the population. Rus-

sians are the second numerous nation of 

Ukraine. They account for 17.3% . The oth-

er ethnic minorities are Belarussians 

(0.6%), Moldavians (0.5%), Crimean Tatars 

(0.5%), Bulgarians (0.4%), Hungarians 

(0.3%), Romanians (0.3%), Poles (0.3%), 

Jews (0.2%), Armenians (0.2%), Greeks 

(0.2%), Tatars (0.2%), Georgians (0.1%), 

Gypsies (0.1%), Azerbaijans (0.1%), Ger-

mans (0.1%), Gagausians (0.1%).
9
 

Hence, the language situation in Ukraine 

is quite complicated. On the background of 

the general  linguistic situation in Ukraine 

the social-linguistic place of the Ukrainian 

language is very special. Though de jure the 

Ukrainian language is supposed to be the 

language prevailing on the territory of the 

whole state, de facto the situation is entirely 

different. Moreover, in big cities of the 

eastern part of Ukraine it is the Russian 

language that has a dominating position. 

There is no other European country where 

                                                
9
 Матеріали Всеукраїнського перепису 2001 р.  

http://2001.ukrcensus.gov.ua/eng/results/general/nati

onality/ 

the language of ethnic minority has the 

same expansion as the state one. What is 

more, on some territories the state language 

is a minority language. On the prevailing 

territory of Ukraine one can witness bilin-

gualism, though there are city communities 

where multilingualism is a real fact. The 

specificity of the linguistic situation in 

Ukraine is an incongruity of the linguistic 

groups and the ethnic ones, as a big part of 

ethnic Ukrainians as well as representatives 

of other minorities are Russian-speaking. 

Consequently, the language policy 

should be aimed at promoting the Ukrainian 

language among the bilinguals without en-

dangering the Russian component as well as 

ensuring the latter the possibility to occupy 

the functional niche in the all-Ukrainian 

cultural realm. For the Ukrainian language, 

however, in order to gain the proper social 

status, it is necessary to become a lingua 

franca for all nationalities and strata of the 

society.
10

  

The linguistic choice of an individual is 

far from being an independent act. It is de-

termined by a series of extra-linguistic so-

cial-psychological factors. They may be 

specified as follows:  

 following – often sub-consciously – 

                                                
10

  Ажнюк Б. Мовна ситуація в Україні і 

зарубіжний досвід мовного планування // 

Українознавство. – 2007. – № 1. – С. 176–182.  
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the models dominating in the lan-

guage environment; 

 pressure of negative stereotypes 

aimed to dissolve the difference be-

tween urban and rural population; 

 deep crisis of national identity and 

decay of national culture.  

This choice is also motivated by histori-

cal tradition.  The population of the south-

ern and eastern regions, having been for a 

long time a part of the Russian Empire, dis-

tanced itself from their national beginnings 

to such extent that it started to be turning 

into a new ethnos. 
11

 Thus, with respect to 

the Ukrainian language it is important that 

multilingualism should not mean the loss of 

identity.  

Article 10 of the Constitution of Ukraine 

goes as follows: “The State language of 

Ukraine shall be the Ukrainian language”. 

Alongside Article 53 stresses that “Citizens 

belonging to national minorities shall be 

guaranteed, in accordance with law, the 

right to education in their native language, 

or to study their native language at the state 

and communal educational establishments 

                                                
11

 Кісь Р. Лінгвокультурна маргіналізація у містах 

України (неофункціо- 

нальне бачення) // Мовні конфлікти і гармонізація 
суспільства: Матеріали 

наукової конференції. – К., 2002. – С. 55–58 

or through national cultural societies”.
12

 

The linguistic composition of the popu-

lation of Ukraine according to the 2001 

census is as follows: 

 Ukrainian language is a 

mother tongue for 67.5% of popula-

tion; 

 Russian language is recog-

nized as a mother tongue by 29.6%; 

 a share of other languages 

identified as mother tongues consti-

tutes 2.9%. 

The Ukrainian language was recognized 

as a mother tongue by 85.2% of ethnic 

Ukrainians and the Russian language – by 

95.9% of ethnic Russians which is by all 

means an indicator of national self-

identification of the population by the lan-

guage criteria.
13

 

The data concerning the usage of mother 

tongue, as well as Ukrainian, Russian and 

other ones by the main ethnic groups is pre-

sented in Table I. 

                                                
12 Constitution of Ukraine. http://www. stat-

ic.rada.gov.ua/site/const_eng/constitution_eng.htm 
13 Матеріали Всеукраїнського перепису 2001 р.  
http://2001.ukrcensus.gov.ua/eng/results/general/lan

guage/ 
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Table I. 

Nationality Mother tongue % 

 
The language of 

one’s nationality 
Ukrainian Russian Other 

Byelarussians 19.8 17.5 62.5 0.2 

Bulgarians 64.2 5.0 30.3 0.5 

Crimean Tatars 92.0 0.1 6.1 1.8 

Gagausians 71.5 3.5 22.7 2.3 

Germans 12.2 22.1 64.7 1.0 

Greeks 6.4 4.8 88.5 0.3 

Hungarians 95.4 3.4 1.0 0.2 

Jews 3.1 13.4 13.4 13.4 

Moldovanians 70.0 10.7 17.6 1,7 

Poles 12.9          71.0 15.6            0.5 

Romanians 91.7 6.2 1.5            0.6 

Russians           95.9 3.9 - 0.2 

 

As can be seen from the table for the most 

part of minorities Russian is considered a 

mother tongue. This has its strong historical 

backgrounds.  Even without going far back 

into the history of the Russian Empire, we 

can see evidence of a profound language 

policy already in the Ukrainian Soviet So-

cialist Republic (Ukrainian SSR) in the 

times of the Soviet Union. The Russifica-

tion in the Ukrainian SSR supposed a range 

of well-planned measures aimed at erasing 

social functions of national languages and 

introduction of the Russian language as a 

means of international communication in 

the Soviet society. Moreover, Russian had 

become the language of official and busi-

ness communication as well as secondary 

and higher education on the prevailing terri-

tory of the former Ukrainian SSR. “In the  

 

XX century the quantity of population flu-

ent in Russian, and in particular those who 

claimed it a mother tongue increased dra-

matically. It was provided by the resettle-
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ment of millions of ethnic Russians and 

Russian-speaking people of different ethnic 

origin to the Ukrainian SSR as well as the 

policy of Russification”.
14

   

The reasons for Russification can be de-

scribed as follows:  

 formation of the new entity 

“the Soviet people” in the former 

Soviet Union;   

 formal attitude of the Rus-

sian-speaking authorities to the 

problems of national minorities; 

 proclaiming the Russian lan-

guage the “language of international 

communication” on the territory of 

the former Soviet Union; 

 repressions and Holodomor 

(Great Famine) of 1932-33 (10 mil-

lion of Ukrainian peasants died) 

which considerably affected the eth-

nic and national structure of the 

Ukrainian society; 

 large-scale urbanization; 

 deportation and transmigra-

tion of the representatives of nation-

al minorities. 

 

However, the situation in the western 

part of Ukraine and Lviv as its main city, 

                                                
14

 Лозинський Р. Мовна ситуація в Україні. – Львів, 

2008. – С. 213–314  
 

though bearing the characteristic features of 

the general language policy, is to a great 

extent different. 

According to the last 2001census 

Ukrainians constituted 88.1% of the city’s 

population. The biggest national minority 

was the Russian one (8.9%), followed by 

Polish (0.9%), Byelarussian (0.4%), Jewish 

(0.3%) and Armenian (0.1%) ones. Other 

nationalities constituted 1.3%. 
15

 

 Though historically, Lviv was founded 

as a city with prevailing Rus’ (old Ukraini-

an) population, in the middle of the 13
th

 

century after the capital of Halych-Volyn 

Kingdom had moved to it, Armenian and 

German national minorities started settling 

there. After becoming the part of the Polish 

Kingdom Poles and Germans constituted 

the majority of city’s population who as-

similated with time. At the same time the 

distinct Armenian and Jewish communities 

were formed and settled densely. In the 

times of Austrian-Hungarian Empire the 

similar situation was preserved. At the be-

ginning of the 20
th
 century Poles were the 

majority of population, Jews constituting 

about one third and only one tenth identify-

ing themselves as Ukrainians. 

 

                                                
15 Матеріали Всеукраїнського перепису 2001 р.  
http://2001.ukrcensus.gov.ua/eng/results/general/lan

guage/ 
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 Though historically, Lviv was founded 

as a city with prevailing Rus’ (old Ukraini-

an) population, in the middle of the 13
th

 

century after the capital of Halych-Volyn 

Kingdom had moved to it, Armenian and 

German national minorities started settling 

there. After becoming the part of the Polish 

Kingdom Poles and Germans constituted 

the majority of city’s population who as-

similated with time. At the same time the 

distinct Armenian and Jewish communities 

were formed and settled densely. In the 

times of Austrian-Hungarian Empire the 

similar situation was preserved. At the be-

ginning of the 20
th
 century Poles were the 

majority of population, Jews constituting 

about one third and only one tenth identify-

                                                
16 Матеріали Всеукраїнського перепису 2001 р.  
http://2001.ukrcensus.gov.ua/eng/results/general/lan

guage/ 

ing themselves as Ukrainians. 

As a result of Holocaust and “Visla” op-

eration the share of Poles and Jews shrank 

dramatically. With the establishment of the 

Soviet power the share of Russians who 

were mostly representing authorities of var-

ious levels considerably grew, while during 

the industrialization period Lviv saw large-

scale urbanization with the influx of popu-

lation from the surrounding rural areas. 
17

 

As we can see historical and political 

developments appeared the principal factors 

contributing to multilingualism in Lviv. 

Among others it is necessary to state that 

most ethnic groups who at different stages 

of history found themselves in the minority 

or majority situations tried to preserve their 

cultural identity and maintain or revive their 

languages. This desire has created  situation 

in which different languages co-exist and 

are necessary in everyday communication. 

Not the least factor is increasing communi-

cations with the other parts of the world and 

the need to be competent in languages of 

wider communication. English being the 

lingua franca,  is used by millions of people 

who use other languages as well. Education 

greatly contributes to being multilingual. 

Second and foreign languages are part of 

                                                
17

 Капраль М. Національні громади міста Львова 

XVІ–XVIII ст. (соціально-правові взаємини). – 

Львів: ЛНУ ім. І. Франка, 2003. – С. 8. 
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the curriculum of secondary and partly high 

schools.  

Table II shows the percentage of population 

of different nationalities claiming the lan-

guage of their nationality, Ukrainian or 

Russian to be their mother tongue.  

 

 

Table 2 

 

 

Nationality 

Mother tongue % 

Language of one’s 

nationality 
Ukrainian Russian 

Ukrainians 98.58 - 1.40 

Russians 90.35 9.56 - 

Poles 46.98 45.51 7.20 

Byelarussians 23.53 26.61 49.54 

Jews  5.34 28.22 65.72 

Armenians 36.80 21.25 41.12 

Tatars 27.53 14.90 58.82 

 

 

Judging by the above data the languages of 

their own nationality are recognized as 

mother tongues by the prevailing quantity 

of representatives of ethnic minorities. It 

testifies to multifaceted development of na-

tional and cultural life of the city.  The evi-

dence to it is also the fact that there are 22 

national minorities united into the commu-

nity of minorities “Ethnos”. The languages 

of intercultural communication in the com-

munity are Ukrainian and Russian.  

The minorities have a number of differ-

ent institutions and organizations promoting 

and developing their corresponding lan-

guages and cultures. Among them:  

 Russian cultural community 

as well as 5 schools with Russian 

language of tuition and 3 schools 

with Russian and Ukrainian lan-

guages of tuition; 

 Polish cultural community 

and 2 schools with Polish language 

of tuition as well as courses of 

Polish for pre-school children; 

 Jewish cultural community 

which promotes Hebrew via courses 

and Sunday schools as well as mu-

seum of Galician Jews; 
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 Byelarussian community 

promoting Byelarussian language at 

a Sunday school; 

 Lithuanian community 

“Medeyna” and a Sunday school 

and school of Lithuanistics;  

 Armenian community which 

includes 2 organizations: the “Union 

of Armenian Culture” and the “Un-

ion of Armenian Youth in Ukraine” 

as well as language courses.  

The curriculum of Ivan Franko National 

University of Lviv includes mandatory 

courses of the Russian language and litera-

ture, the Polish language and literature, the 

Check language, optional course of the 

Lithuanian language. Ivan Franko National 

University of Lviv is also one of the two 

universities (alongside with Kyiv-Mohyla 

Academy) in Ukraine that have a mandato-

ry course “The Language Policy”. Schools 

of the Russian and Polish national minori-

ties function at the cost of the state budget. 

The representatives of all minorities (ex-

cept the Jewish and the Armenian ones that 

use Russian) communicate at their organi-

zations in their mother tongues. Each com-

munity doesn’t see any threats to its exist-

ence and activity.  

English being a lingua franca for interna-

tional communication across Europe has 

gained  grounds  in the educational system 

in Lviv in the primary, secondary and high-

er education . It has got the upper hand as 

the first foreign language in the majority of 

primary and secondary schools as well as in 

all institutions of higher education followed 

by German, French and Spanish. 

In conclusion it seems relevant to draw a 

parallel between the biological and linguis-

tic diversity. 

As David Crystal states in his book “Lan-

guage Death”: “Surely, just as the extinc-

tion of any animal species diminishes our 

world, so does the extinction of any lan-

guage. Surely we linguists know, and the 

general public can sense, that any language 

is a supreme achievement of a uniquely 

human collective genius, as divine and end-

less a mystery as a living organism.”
18

 

Outstanding in this context is the ‘lan-

guage garden analogy’ proposed by Ofelia 

Garcia. According to Garcia it would be 

dull and boring to travel around the world 

and see that all gardens are of the same one-

colour flower. The variety of flowers of dif-

ferent shapes, sizes and colours makes our 

visual and aesthetic experience rich and en-

joyable. Linguistic diversity also makes the 

world more interesting and colourful but as 

                                                
18Crystal, David.” Language Death” University 

Press, Cambridge, 2000. – p. 36 
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in the case of flowers it makes the garden 

more difficult to tend. Some flowers (and 

some languages) spread very quickly and 

others need extra care and protection. Lan-

guage diversity requires planning and care 

and involves some actions such as: 

1. Adding flowers to the garden: Learning 

other languages can be an enriching experi-

ence. 

2. Protecting rare flowers: Protecting lan-

guages at risk through legislation and edu-

cation. 

3. Nurturing flowers (languages) in danger 

of extinction.  

4. Controlling flowers that spread quickly 

and naturally: spread can be allowed if it 

does not kill other species.
19

 

 

 

 

 

 

 

 

 

 

 

                                                
19 Garcia, Ofelia. From language garden to sustaina-

ble languaging: bilingual education in a global 

world. N OV EMB E R – D E C EMB E R 2 0 1 1, 

NABE PERSPECT IVES 
www.bangor.ac.uk/.../garcia/2012NABENewsletter_

34n1_Nov2011_Dec2011.pdf 
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DEVELOPING LEARNER AUTONOMY WITH COMPUTER ORIENTATED 

LANGUAGE LEARNING ENVIRONMENT (CALLE) 

 

ABSTRACT 

The article deals with a very actual problem of shifting the responsibility from teachers to 

learners while language education. The author gives a rich background to autonomous lan-

guage learning, describes ways of organizing a learning process in computer orientated envi-

ronment, outlines the contents of Self access Language Centre (SALC), that was designed by 

the author as a component of computer orientated environment of future IT specialists lan-

guage training. 

 

Over the last two decades, the concepts of 

learner autonomy and independence have 

gained momentum, the former becoming a 

'buzz-word' within the context of language 

learning. It goes without saying, of course, 

that the shift of responsibility from teachers 

to learners is the result of a change of the 

curriculum itself towards a more learner-

centred kind of learning. What is more, this 

reshaping of teacher and learner roles has 

been conducive to a radical change in the 

age-old distribution of power and authority 

that used to plague the traditional class-

room. But the problem of designing learn 

 

ing special tools for organizing autonomous 

learning is still vital in Ukrainian education. 

So, the aim of the article is to describe some 

ideas how to implement the idea of self lan-

guage education. 

And the first question to answer is what au-

tonomy is. For a definition of autonomy, 

let’s quote Holec [1981, cited in Pintrich, 

1994, p. 1] who describes it as 'the ability to 

take charge of one's learning'. Generally, 

the term autonomy can to be used in these 

ways [Pintrich, 1994, p. 2]:  

– for situations in which learners study en-

tirely on their own;  
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– for a set of skills which can be learned 

and applied in self-directed learning;  

– for an inborn capacity which is sup-

pressed by institutional education;  

– for the exercise of learners' responsibility 

for their own learning;  

– for the right of learners to determine the 

direction of their own learning. 

Autonomy can be thought of in terms of a 

departure from education as a social pro-

cess, as well as in terms of redistribution of 

power attending the construction of 

knowledge and the roles of the participants 

in the learning process.  

To all intents and purposes, the autonomous 

learner takes an active role in the learning 

process, generating ideas and availing him-

self of learning opportunities, rather than 

simply reacting to various stimuli of the 

teacher. This idea is very close to the theory 

of constructivism, according to which the 

autonomous learner is a self-activated mak-

er of meaning, an active agent in his own 

learning process. He is not one to whom 

things merely happen; he is the one who, by 

his own volition, causes things to happen. 

Learning is seen as the result of his own 

self-initiated interaction with the world.  

Within such a conception, learning is not 

simply a matter of rote memorization; it is a 

constructive process that involves actively 

seeking meaning from (or even imposing 

meaning on) events. That means that every 

leaner constructs his/her own system of 

knowledge, choosing own strategies and 

building own learning trajectories. 

According to Leslie P. Steffe [Leslie P. 

Steffe, 1995] constructivism as a perspec-

tive in education that explains how 

knowledge is constructed in the human be-

ing when information comes into contact 

with existing knowledge that had been de-

veloped by experiences. It has roots in cog-

nitive psychology and biology and an ap-

proach to education that lays emphasis on 

the ways knowledge is created in order to 

adapt to the world. Discovery, hands-on, 

experiential, collaborative, project-based, 

and task-based learning are a number of ap-

plications that base teaching and learning 

on constructivism. 

In other words, learning on the basis of con-

structivism does not mean memorization 

facts and rules, but is aimed at reorganizing 

and restructuring own knowledge on the 

basis of getting new experience. Thus, the 

constructivism changes passive into active: 

knowledge cannot be taught, but only 

learned. Accordingly, language learning 

does not involve internalizing sets of rules, 

structures and forms; each learner brings 

her own experience and world knowledge 



 

63 

 

MULTILINGUAL EDUCATION 1, 2013 

 

to bear on the target language or task at 

hand. Apparently, constructivism supports, 

and extends to cover, psychological ver-

sions of autonomy that appertain to learn-

ers’ behaviour, attitudes, motivation, and 

self-concept.  

One more important aspect to consider also 

is changing roles of a teacher and a learner. 

The teacher is not a dictionary, encyclope-

dia or a source of readymade information, 

but a helper or facilitator who encourages 

learners’ autonomous, self learning and self 

control. Thus, one more shift is present in 

this paradigm and it is change from teacher 

control to learners’ control. 

On the basis of some scientific works anal-

ysis [Pintrich, 1994; Schunk, 2005], we out-

lined some characteristics of an autonomous 

learner, among them: 

– autonomous learners have insights into 

their learning styles and strategies;  

– take an active approach to the learning 

task at hand;  

– are willing to take risks, i.e., to communi-

cate in the target language at all costs;  

– are good guessers;  

– attend to form as well as to content, that 

is, place importance on accuracy as well as 

appropriacy;  

– develop the target language into a sepa-

rate reference system and are willing to re-

vise and reject hypotheses and rules that do 

not apply; and  

– have a tolerant and outgoing approach to 

the target language. 

The next question to answer here is about 

the conditions for autonomous language 

learning. First of all, it should be clear that 

autonomous learning is not a product read-

ymade for use or just a personal quality. It 

should be claimed that autonomous learning 

is achieved when certain conditions obtain: 

cognitive and metacognitive strategies on 

the part of the learner, motivation, attitudes, 

and knowledge about language learning. So, 

we, teachers, should aim our students with 

the language learning strategies. Thus, a 

special language learning environment 

should be designed in order to create condi-

tions for individual language learning when 

every learner could learn in his/her own 

pace, choose his/her own learning strategies 

and styles, define own problems, learning 

material, personal learning preferences, etc. 

But creating such an environment is not a 

one-day problem, such environment is a 

living organism, whose existence should be 

constantly maintained by all the participants 

of the learning process. And, it is evidently, 

that this environment can be designed only 

on the basis of using information and com-

munication technology with 24/7 access, 
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which means on the Internet. 

In our University an attempt to design a 

computer orientated language learning envi-

ronment (CALLE) was made. The compo-

nents of the environment are: web-site 

“How to Teach English with Technology” 

(http://shvidko172.narod2.ru), methodolog-

ical newspaper English Online (EOL: 

https://sites.google.com/site/eolnewspaper/)

, Reading English Online Blog 

(http://readingenglishonlineblog.blogspot.c

om/) and Self Access Language Centre 

(SALC: 

https://sites.google.com/site/selfaccesslangu

agecentre/). The purpose of CALLE is to 

provide motivated ESL learners with access 

to online materials and to promote the use 

of leaning strategies, language, listening, 

reading and speaking skills as well as 

presentation skills, and many other that re-

late to success in a University setting.  

While designing the CALLE we tried to 

consider such learning strategies (we con-

sider a learning strategy to be a general plan 

that a learner formulates for achieving a 

somewhat distant academic goal, it speci-

fies what will be done to achieve the goal, 

where it will be done, and when it will be 

done) as cognitive and metacognitive strat-

egies, analysis, planning, learner attitudes, 

motivation and self esteem. Let’s overview 

all of these strategies and ways of their real-

ization in CALLE in more detail. 

Thus, cognitive strategies operate directly 

on incoming information, manipulating it in 

ways that enhance learning. Among cogni-

tive language learning strategies we distin-

guish: 

– repetition, imitating other’s speech; 

– repetition, when imitating others' speech;  

– resourcing, i.e., having recourse to dic-

tionaries and other materials;  

– translation, that is, using their mother 

tongue as a basis for understanding and/or 

producing the target language;  

– note-taking;  

– deduction, i.e., conscious application of 

L2 rules;  

– contextualisation, when embedding a 

word or phrase in a meaningful sequence;  

– transfer, that is, using knowledge acquired 

in the L1 to remember and understand facts 

and sequences in the L2;  

– inferencing, when matching an unfamiliar 

word against available information (a new 

word etc);  

– question for clarification, when asking the 

teacher to explain, etc. 

As for metacognitive strategies (knowledge 

that includes all facts learners acquire about 

their own cognitive processes as they are 

applied and used to gain knowledge and 

http://shvidko172.narod2.ru/
https://sites.google.com/site/eolnewspaper/
http://readingenglishonlineblog.blogspot.com/
http://readingenglishonlineblog.blogspot.com/
https://sites.google.com/site/selfaccesslanguagecentre/
https://sites.google.com/site/selfaccesslanguagecentre/
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acquire skills in varied situations). In other 

words they are skills used for planning, 

monitoring, and evaluating the learning ac-

tivity; so metacognitive strategies are strat-

egies about learning rather than learning 

strategies themselves. There are some ex-

amples of metacognitive strategies: 

– directed attention, when deciding in ad-

vance to concentrate on general aspects of a 

task;  

– selective attention, paying attention to 

specific aspects of a task;  

– self-monitoring, i.e., checking one's per-

formance as one speaks;  

– self-evaluation, i.e., appraising one's per-

formance in relation to one's own standards;  

–  pre-planning, i.e. identifying the objec-

tives and the ways how they will achieve 

them; 

– planning-in-action, i.e. changing the ob-

jectives; 

– self-monitoring, i.e. asking yourself the 

questions “How am I doing?”, “Am I hav-

ing difficulties with this task?” 

– self-reinforcement, rewarding oneself for 

success. 

Considering learner attitude and motivation, 

it should be said, that language learning is 

not merely a cognitive task. The success of 

language learning depends on learner’s 

sense of self, general attitude towards the 

world and learning activity, his/her desire to 

learn, learner attitudes and motivation strat-

egies take the central place in language 

learning. I goes without saying that learner 

attitudes and motivation depends on the 

success of the language learning process, so 

the main aim of the teacher to encourage 

students, praise and motivate them and cre-

ate comfortable atmosphere to everybody. 

On these conditions we can speak about 

motivation, which, in our opinion includes 

desire to achieve a goal, effort extended in 

this direction, and satisfaction with the task. 

Closely related to attitudes and motivation 

is the concept of self-esteem, that is, the 

evaluation the learner makes of herself with 

regard to the target language or learning in 

general. Self-esteem is a personal judgment 

of worthiness that is expressed in the atti-

tudes that the individual holds towards him-

self. 

According to that CALLE in general and 

SALC in particular offer a great variety of 

tasks, activities, exercises, based on lan-

guage training, project work, case study, 

etc. 

Considering the ideas mentioned, we out-

lined some way how to promote learning 

autonomy. First of all, to develop learner’s 

autonomy it is necessary to compose self-

reports and self-reflection. In order to that 
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all the students create reflective learning 

English blogs and every week they make 

SWOT analysis and write self-reports. After 

that they are to comment at least two week-

ly reports of their classmates and answer all 

the comments of own blog. In our opinion, 

it is a good way of collecting information 

on how students go about a learning task 

and helping them become aware of their 

own strategies is to assign a task and have 

them report what they are thinking while 

they are performing it. This kind of self-

report we call introspective that means stu-

dents analyze their work and progress while 

performing a task. 

Another type of self-report is what has been 

dubbed as retrospective self-report, since 

learners are asked to think back or retro-

spect on their learning. Retrospective self-

reports are quite open ended, in that there is 

no limit put on what students say in re-

sponse to a question or statement that points 

to a topic in a general way. There are two 

kinds of retrospective self-reports: semi-

structured interviews and structured ques-

tionnaires. A semi-structured interview may 

focus on a specific skill with a view to ex-

tracting information about learners' feelings 

towards particular skills (reading, listening, 

etc.), problems encountered, techniques re-

sorted to in order to tackle these problems, 

and learners' views on optimal strategies or 

ways of acquiring specific skills or dealing 

with learning tasks. A structured question-

naire seeks the same information but in a 

different way: by dint of explicit questions 

and statements, and then asking learners to 

agree or disagree, write true or false, and so 

forth. In our CALLE we widely use both 

techniques on the pages of the sites and 

blogs for students and teachers. 

In conclusion, it should be said that devel-

oping learning autonomy is a long process 

and a very complicated task for both stu-

dents and teachers. And on the way of solv-

ing it a lot of new tolls, predominantly 

based on the information and communica-

tion technologies, a great and powerful lan-

guage learning environments should be de-

signed and developed. 
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ABSTRACT 

The article is devoted to the study of peculiarities of multilingual education in 

schools under conditions of multicultural region. There are considered such issues 

as aspects of intercultural communication, formation of socio-cultural competence 

of learners (schoolchildren). 
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Socio-cultural situation in Ukraine and, in 

the Autonomous Republic of Crimea in par-

ticular, in late 20
th
 – early 21

st
 century is 

characterized by activization of national 

self-conscience and cultural identity of dif-

ferent ethnical and social groups, that guar-

antees preservation of historical memory, 

development of the “small motherland” 

feeling, languages, traditions and beliefs 

revival, i.e. unique and distinctive culture of 

ethnic minorities.  

According to the 2001 census Crimea is the 

home to 125 ethnic groups among which 

there are representatives of Indo-European, 

Altai, Urals, Afro-Asiatic, Kartvelian, 

North-Caucasian language families. Taking 

into account the fact that not less than 5% 

of representatives of each ethnos referred to 

the language of their nationality as their na-

tive language, the school faces an issue of 

providing educational services under condi-

tions of multicultural region.   

 The purpose of the article: to study 

peculiar properties of schoolchildren socio-

cultural competence formation in multilin-

gual and multicultural environment, name-

ly, in the Autonomous Republic of Crimea. 

 The issues of multilingual education 
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are considered in the works by Ye.M. 

Vereschagin, G.A. Zograf, A.G. Shirin, 

N.Ye. Bulankina, A.T. Kulsariyeva, M.G. 

Haskelberg, L.P. Khabarova and others. Is-

sues of intercultural communication are re-

vealed in the researches by S.G. Ter-

Minasova, A.D. Shveitser, L.B. Nikolsky 

and others.  

 Multilingualism (in Russian also: 

полилингвизм, многоязычие) is the use of 

several languages within the boundaries of 

a certain social entity (i.e. a state); use by a 

person (group of people) of several lan-

guages each of which is chosen due to the 

particular communicative situation [6, 

p.303]. 

  Investigating phenomenon of multi-

lingualism we cannot ignore the actual edu-

cational system in Ukraine since learning 

state, native and foreign languages is a 

component of basic school program.  Multi-

lingualism sets the task for an educational 

system to prepare the new generation to ef-

fective communication under conditions of 

multinational and multicultural environ-

ment.               

The Autonomous Republic of Crimea, as 

mentioned above, is a multicultural region. 

It is beyond doubt that multilingualism is a 

means of person socialization, it develops 

the basis for tolerant relationships between 

peoples living in Crimea.  

According to A.G. Shirin, the social nature 

of modern multilingual education lies not 

only in formation of linguistic, but wider 

socio-cultural and intercultural competenc-

es and authentic contextual interpretation of 

meanings in communication of different 

cultures representatives [5]. 

The level of education multiculturalism will 

depend on the way certain material on the 

culture of people of the target foreign lan-

guage is presented and the way it’s inter-

connected with material about other cul-

tures. 

The main task of education and instruction 

at the modern stage of society development 

is to form positive attitude to universal and 

national values.  

Through learning a foreign language 

schoolchildren come in touch with the peo-

ple’s culture – certain language-carriers. 

Pursuing the goal of motivating schoolchil-

dren to learn several languages a teacher 

should think carefully about directions, 

types, forms and methods of linguistic and 

culture-oriented material delivery.  

 Specifics of multicultural education 

at schools are connected with various psy-

chological and pedagogical, linguistic and 

didactic, cultural, social and communica-

tive, ethic and other factors. Pursuing the 
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goal of this article we will focus on consid-

eration of implementation of socio-cultural 

aspect in school education. 

Socio-cultural aspect presupposes posses-

sion of knowledge about national and cul-

tural features of the country of the taught 

language, and culture of verbal behavior.  It 

includes knowledge in linguistic and area 

studies (background characters, trivia of the 

country of the target language, verbal and 

non-verbal behavior in situations of oral 

communication, non-equivalent lexical 

units); area studies knowledge (nature and 

climate conditions, societal, political and 

economical peculiarities, major stages of 

historical and cultural development of the 

country of the target language); cultural 

knowledge (traditions and customs, routine 

life, peculiarities of national character and 

psychology of the country of the target lan-

guage) [3]. 

 With regard to the above we can 

outline the following socio-cultural vectors 

contributing to formation of linguistic, so-

cio- and intercultural competences: 

 Creation of stimulating communica-

tion environment. 

 Linguistic and area studies activi-

ties. 

 Educational and research project 

activity. 

 Purposeful use of cinema discourse. 

It is suggested that the above-listed compo-

nents should be implemented not only in 

the language and literature classes, but in 

other classes of the humanities cycle, as 

well as in after-classes activities.  

Creation of stimulating communication en-

vironment presupposes purposeful teacher’s 

efforts enabling schoolchildren to come in 

touch with the culture of the people/ nation, 

form steady interest in various representa-

tions of national culture and the need in get-

ting acquainted with culture-oriented texts 

belonging to different functional styles etc. 

There are the following ways of introducing 

culture-oriented information into the educa-

tional material: selection by a teacher of 

culture-oriented texts for further complex 

linguistic, lingua-stylistic and lingua-

cultural analysis; organization of excur-

sions/ virtual tours to museums, exhibitions 

other places connected with the national 

culture of the target language followed by a 

discussion in a target language, writing es-

says etc.  

Leading activities: role plays as a sample of 

social context; creation of communication 

provoking situations. 

Of utmost efficiency, according to T.V. 

Nayorova, S.A. Popova and T.N. Velichko, 

is the use of local toponymy in the process 
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of linguistic and area studies activity. In 

multicultural region lingua- and area-

related activity becomes of special im-

portance: toponymic vocabulary reflects the 

crucial stages in the history of material and 

spiritual culture of people and at the same 

time it traces linguistic regularities making 

this linguistic layer interesting from the 

point of view of its historical and geograph-

ical contents and linguistic source [4, p. 

24].  

According to T.N. Velichko the use of top-

onymic material in the language teaching 

process facilitates: nurture love for and 

formation of interest towards the “small” 

motherland; enrichment and activization of 

learners’ vocabulary and, finally, it forms 

socio-cultural and intercultural competenc-

es, provides an opportunity to implement an 

actual idea of introducing regional compo-

nent in the system of linguistic education 

[2, p. 11]. 

There are the following ways of introducing 

culture-oriented information within the 

framework of language and area studies ac-

tivities into the educational material: 

1. The use of rich information envi-

ronment: “Toponymy of the home city/ 

homeland”, “Origin of proper names of ge-

ographic entity”, “Main street of the home 

city”, “History of the home city in the 

names of outstanding people”, “Toponyms 

in the works of art” etc. 

Types of activities: learners’ individual 

work in making presentations on the given 

topics, solving/ composing crosswords, 

writing essays in the wake of excursions 

“My street”, “Streets named in honour of 

heroes”, carrying out discussions, quizzes, 

didactic games etc. 

2. Visits to local lore museums. Types 

of activities: organization of excursion, vir-

tual tour, meetings with the staff of local 

lore museums, historians, philologists etc., 

discussions in the wake of excursions, 

composing short stories about the homeland 

by senior learners for junior ones, carrying 

out excursions for them. Information can be 

provided partially in the native language, 

and partially in the foreign target language. 

3. Work with texts containing infor-

mation about the origin of geographic enti-

ties names in a certain area, proper names. 

Types of activities: analysis of toponyms 

applying elements of lexico-semantic and 

etymological word analysis; didactic 

games, short essays.  

  Educational and research project 

activity presupposes the use of project 

method in educational process oriented at 

creative self-realization of learners’ person-

ality, development of their intellectual ca-
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pacities, the power of will and creativity in 

the process of creating a new product under 

teacher’s supervision.  

Of great importance for successful organi-

zation of project activity is preparation of a 

project task by a teacher, i.e. an object of 

project activity, fulfillment of which de-

mands the search of arguments, integration 

of knowledge and skills.  For example, 

tasks in the culture of speech should stimu-

late learners to carry out comparative anal-

ysis of cultures, namely, of native and non-

native target language, establish connection 

between language, thinking and culture, 

study cultural artifacts.  

These tasks contribute to development of a 

human being as personality, as a subject of 

cultures; improve intercultural and socio-

cultural competences in the process of lan-

guage learning.  

Purposeful use of cinema discourse presup-

poses creation by a teacher of a catalogue 

of films containing socio-cultural infor-

mation and recommended for the learners’ 

individual watching; watching fragments of 

films followed by discussion. It should be 

mentioned that depending on the lesson’s 

goal and type a film fragment can be pre-

sented in native as well as non-native target 

language. 

Leading types of activities: discussion, es-

say, written review.   

Sharing the point of view of N.Ye. Bu-

lankina, we suppose that the precondition of 

effective cultural self-determination is lan-

guage and speech activism in interaction 

with representatives of other cultural com-

munities by means of these cultures’ lan-

guages – i.e. universal form of reality com-

prehension that organizes emerging or al-

ready existing representations, perceptions, 

concepts, images and other relevant seman-

tic structures [1]. 

Based on the above we can conclude: 

1. A human being (man) exists not on-

ly in multicultural but also in multilingual 

societal environment since it is the lan-

guage that reflects national / global values 

of spiritual culture. 

2. Multilingualism as a leading de-

mand of modern socio-cultural situation 

promotes understanding and effective co-

operation between members of different 

ethnic groups / nations / nationalities, en-

richment of native languages, enhancing the 

overall culture of a man as a social entity. 

3. Teacher needs to cultivate respect 

for diverse cultural differences, which lies 

in level of understanding and acceptance of 

other cultures through the study of cultural 

differences; and in the formation of learn-

ers' appreciation of cultural differences and 
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their approval through participation in vari-

ous cultural practices that involve proactive 

position of intercultural communication 

participants. 

Thus, using socio-cultural aspect in teach-

ing process in a multicultural region a 

teacher needs to foster learners' linguistic 

competence and intercultural skills, famil-

iarize learners with the ways of activity in a 

multicultural society and help gain experi-

ence of effective cross-cultural interaction. 
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training. The notion of bilingual education is given. The models and conceptions of bilingual 

education are analysed. 

 

In today's world languages play an im-

portant role. Knowledge of a foreign lan-

guage opens up opportunities for a person: 

acquainting with new people and visiting 

new countries and constant expansion of 

horizons, as well as strengthening econom-

ic, political and cultural ties between differ-

ent countries. In connection with this fea-

ture of the modern society and culture mul-

tilingualism is the most common form. Bi-

lingualism is knowledge of two languages 

and their alternation depending on the use 

of the environment of the speech communi-

cation" [Weinreich, 1972, p. 25]. 

According to the method of second lan-

guage acquisition there are two types of bi-

lingualism: natural and artificial. Natural 

bilingualism is seen as mastering a second 

language primarily innatural environment 

along with their native language (for exam-

ple, as a result of conquests, migrations of 

peoples and peaceful contacts between 

neighboring multi-lingual groups). Artifi-

cial bilingualism - the study of one or more 

foreign languages in an organized form giv-

en by an institution. Artificial situation of 

bilingualism, bilingual education is seen 

from the point of the twentieth century as 

one of the leadingareas of the educational 

policy of the European countries. Many 

countries provide bilingual education in 

schools and in higher educational institu-

tions. Of particular interest it is when con-

sidered as a necessary component of the 
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contents of the training of future profes-

sionals, including teachers of foreign lan-

guages.  

In a situation of artificial bilingualism in 

teaching foreign languages, one cannot for-

get that bilingualism is a multifaceted phe-

nomenon, including the linguistic, cultural, 

psychological, sociological characteristics. 

Clearly, trainingof  foreign language teach-

ers includes linguistic factors as a specialist 

must acquire at least two languages - native 

and foreign.It is not enough to know one or 

the other language with only phonetic, 

grammatical and lexical point of view. In 

the speech of a man who speaks several 

languages, there is not only the interaction 

of language systems but the presence of 

various ones. Therefore, the aim of bilin-

gual education should also be the compre-

hension of culture of the partner country, 

students’ tolerance, desire for understanding 

of other people, their characteristics and 

traditions. 

An introduction to a different culture is not 

only to give students facts about the culture, 

above all, he must be able to navigate it (to 

carry out cultural practices in Germany, 

Switzerland or the United Kingdom, the 

United States of America, even if he has 

never been in this country). This means that 

future philologists need to be able to use a 

different culture, that is, its own laws of 

functioning.We should not forget also that 

bilingualism does not imply biculturality 

automatically because you can own to vary-

ing degrees two languages,that belong to 

the same culture. Bilingual education may 

or may not lead to biculturality, which de-

pends largely on the intentions of eachspe-

cific individual learner, and the nature of 

the bilingualeducation policy. Therefore, 

great care must be given to the content of 

the educational program: for example, in 

higherschools the discipline of linguistic 

country study must be taught, as well meet-

ings with native speakers, a variety of sem-

inars, parties, etc. are to be organized. It 

would be nice if instructural unit of the uni-

versity they turned to invite to work at least 

one representative of another country. 

Bilingual education should be understood as 

a purposeful process of initiation to the 

world by means of the native culture and a 

foreign language, a foreign language acts 

here as a way of understanding the world, 

the acquisition of specialized knowledge, 

learningcultural, historical and social expe-

rience of different countries andpeoples. 

But the question is how to achieve the best 

effectwhen learning a foreign language: to 

use in the classroom and at home a foreign 

language only. In the scientific literature 
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scholarshas not yet come to a consensus on 

the use ofthe native language in the class-

room in a foreign language. Some believe 

that the use of the foreign language leads to 

the early formation of foreign language 

communicative competence. Others, on the 

contrary, are calling for the use of the native 

language in the classroom. Lack of oppor-

tunities to use the languagecan lead to con-

fusion, misunderstanding, misinterpretation 

of the facts and realities of the culture.The 

majority of linguists are inclined to the view 

that the assimilation of the second (foreign) 

language goes in stages, and each stage in-

volves the use of native and foreign lan-

guage, but in different proportions. For ex-

ample, one of the concepts of domestic bi-

lingual education is the following steps or 

models of bilingual (bicultural) education: 

1) backup model (typically, the initial train-

ing provides presentation of the same units 

of content in native and foreign languages. 

This model contributes to the accumulation 

of linguistic tools that can adequately ex-

press the subject content. In this model, the 

individual learner establishes stable associa-

tive relationship between the unit and a set 

of meaningful language means); 

2) the additive model (it assumes the 

presentation of a foreign language addition-

al information partially or substantially en-

riching the content learned in their native 

language. Additional information is gener-

ally retrieved from sources of foreign lan-

guages andis presented as a story of the 

teacher, the printed text of a special didactic 

material (movies, audio, etc.). A compari-

son and discussion of the primary and sec-

ondary meaningful units are done in a 

mother and a foreign languages);  

3) Parity model (it assumes equitable use of 

native and foreign languages in the disclo-

sure of subject content. A necessary condi-

tion for the use of this model is that learners 

achieve a sufficiently high level of language 

competence. This meansthe knowledge of-

technical terms, the main conceptual pos-

session of sufficientdevice objects, the abil-

ity to detect nuances of meaning, espe-

ciallythe use of technical terms), and  

4) displacing model (foreign language plays 

dominant role in the disclosure of subject 

content.The use of this model is possible 

only at an advanced level of bilingual edu-

cation, because students must possess a for-

eign language to the freeextent to carry out 

communication and foreign language means 

to penetrate deeply intosubject content. Im-

plementation of this model is possible, such 

active forms and methods such as discus-

sion, debate methods, projects, etc. are 

used) [Shirin, 2005, p. 63]. 
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Obviously, during the first two stages of 

learning a foreign language dominant role 

in the speech of bilingual will play their na-

tive language (the language thinking). From 

this it follows that the bilingual has not yet 

learned enougha second language system, 

and it is subject to the same mechanisms of 

the native language. At subsequent stages of 

learning the relationship between foreign 

language skills in their native and in a for-

eign language are equalized as fluent bilin-

gual both language systems. It seems that in 

the higher education institutions the de-

partments of foreign languages should pro-

pound parity and preemptive model of 

learning. 

In addition, bilingual education is not only 

for students, but also for teachers. For the 

successful implementation of the concept of 

bilingual education preparation of profes-

sionals who should, in our opinion, have a 

multilateral competence becomes im-

portant. Competence of teachers should in-

clude 

not only subject matter, language, but also 

the general pedagogical (didactic, commu-

nicative, organizational skills) competence, 

the importance of which is often underesti-

mated. The teacher must be able to adapt 

subject content in a foreign language to the 

peculiarities of national educational culture. 

Such experts in multilateral competence are 

to work in higher education. 

Undoubtedly, bilingual education in the 

countryto be effective, it must be conducted 

not only in higher education institutions, but 

in schools as well as kindergartens. Fur-

thermore, bilingual education should take 

into account such organizational didactic 

features such as: 1) the choice of language 

of instruction, and 2) the optimal selection 

of the content of the educational programs, 

and 3) membership of teachersin an ethnic 

group or their competence in the relevant 

language and culture, and some others. 

With this policy bilingual education can 

significantly expand the overall outlook of 

students, promote their intellectual devel-

opment in the mastery of a foreign lan-

guage. This means learning the language of 

new strata of culture, othersocial and histor-

ical patterns. Foreign language will be, 

above all, the educational value that extends 

the range of further educational and profes-

sional opportunities of the graduates, in-

cluding the future of foreign language 

teachers.  
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The Transition to Achievable and Measurable Learning Outcomes in Designing 

Master’s Study Program in Teacher Education 

 

Abstract 

On its way to Common Education Area of the European Union and in conformity with the 

European Qualifications Framework, Latvia performs a transition to define achievable and 

measurable learning outcomes. This process improves and restructures traditional view on 

qualifications and qualification descriptors, makes educators review the principles of the 

development of study programs, study courses, assessment system, and students’ autonomous 

work. 

Learning outcomes largely constitute part of innovative teaching and learning approach, 

which is also described as learning paradigm focused on building students’ experience not on 

the content of the study subject.  

Learning outcomes become an indicator in setting consistent aim, objectives, designing 

curricula and assessment system. Knowing the achievable learning outcomes, i.e., what 

students can carry out at the end of a course or program, ensures the possibility of a dialogue 

between all the stakeholders – students, employers, professional community and society.  

The article is the outcome of the research into the national and European documents, 

regulations and normative acts and carried out analysis concerning the development of 

achievable and measurable learning outcomes in the process of creating and implementing an 

interdisciplinary and sustainability oriented master study program for teachers.  

By undertaking such a research, it is sought to identify and implement good practice in 

approaches to define learning outcomes for study program and separate study courses. The 

approach adopted throughout the research has been non-prescriptive, open and participatory.  

Key words: study/learning outcomes, qualifications framework, paradigm, paradigm change, 

content-based studies, outcome-based studies, study program. 
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Introduction 

Being involved in on-going processes of globalization in the world, the emergence of new 

trends opening up a much broader scope for action is witnessed. The new situation raises the 

need to improve the education system and to seek ways to become part of the globalization 

processes. One of the processes in many national education systems is the implementation of 

the Bologna process.   

In 2003 the representatives of the Ministries of Education of European countries in Berlin 

prepared an official report on the situation of implementation of the Bologna process. The 

report emphasized the need to create a common European higher education model, and 

national higher education systems were encouraged to form national qualifications 

frameworks (www.ond.vlaanderen.be). This ensured that learning outcomes had to be also 

described for the attainable degrees (bachelor and master), not just the number of credit points 

and hours: “Ministers encourage the member States to elaborate a framework of comparable 

and compatible qualifications for their higher education systems, which should seek to 

describe qualifications in terms of workload, level, learning outcomes, competences and 

profile. They also undertake to elaborate an overarching framework of qualifications for the 

European Higher Education Area” (www.ond.vlaanderen.be). 

Also for Latvia, becoming part of the European Union's common education area in 2004, this 

requirement was topical and national education system tried to define achievable and 

measurable learning outcomes in consensus with qualifications framework. Therefore, there 

was a need to improve and restructure the traditional view of qualification and its descriptors, 

to change the development principles of study programs and study courses, as well as the 

related evaluation system and implementation of students’ autonomous learning. Neither the 

length, nor the place of studies, nor the methods used in the study process were as important 

as what a student knew and could do at the end of the study process. Learning outcomes had 

to become to a large extent part of innovative teaching and learning approaches which were 

described as the new learning paradigm.   

 

Learning Outcomes – the Characteristic Factor of Higher Education  

Achievable and measurable learning outcomes are often described as elements of the new 

education paradigm. Therefore, it is essential to look at the education paradigm shift that 

reflects the position of the student – why, where and how he or she is studying and what is 

motivating him or her. There can polarized two different approaches – behavioristic and 

cognitive (traditional) and constructivist (learning) approach (Grootings and Nielsen, 2009), 

the first of which is attributable to the traditional education paradigm, and the second – to the 

http://www.ond.vlaanderen.be/
http://www.ond.vlaanderen.be/
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so-called new or learning paradigm (Table1). The comparison of these paradigms is reflected 

in the Table 2.  

 

Table 1.Comparison of Education Approaches  

Behavioristic and cognitive approach Constructivist approach 

basically learning is a continuous 

accumulation of separate pieces of 

knowledge and skills, which the educator 

may give to students  

learning is a selective process, where people 

give importance to the received / understood 

information, independently interacting with 

different environments   

there exists only one best way of learning people learn, based on what they already 

know and how they perceive the world around 

themselves  

learning is individual action different people may interpret differently one 

thing, maintain different aspects and act 

differently on the basis of the same 

information 

learning that is unclear or indefinable has 

little value 

learning is a social activity and not all aspects 

can always be expressed in words (Kolb, 

1984) 

learning focuses on the stable and 

imperishable – on facts and evidence 

there are many ways in which people can 

learn (educators are not the only ones to offer 

expert knowledge) 

learning is repeatable learning is dynamic and associated with the 

context, therefore learning depends on 

meaningful learning environments (Kolb, 

1984) 

 

Cognitive and behavioristic approaches emphasize definite individual acquisition existing in 

learning types, while constructivist approach, which is based on the ideas of active learning, 

emphasizes the importance of social relationships and dynamic situations where learning 

takes place. According to Grootings and Nielsen (2009) if these approaches are polarized, 

then active learning can be reasonably considered as the new education paradigm. However, 

with the regard to the idea of active learning, one more education approach must be 

mentioned which certainly justifies the nature of the new education paradigm and it is a 

connectivity approach (learning network). It has been developed by Siemens (2004) and is 
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partially linked to theory of chaos, which accepts that humans can no longer anticipate the 

world around them. The world is full of surprises and learning takes place online, 

communicating with each other. Thus, the paradigm of learning approach can be 

supplemented with connectivity approach which implies that learning does not come just from 

people’s own experience, but it is broadened by the experience of others; a student is active in 

the study process. 

Thus, one could say that learning paradigm underlines the need to establish new criteria and 

new kind of study / learning outcomes (CEDEFOP 2008).  

Active learning approaches (constructivism, connectivism) no doubt are considered to be 

important in the European policy debate and education area, but a controversial question 

remains – whether they fundamentally change the learning paradigm itself and whether they 

modify the aims of study courses. Michel (Alain Michel (2007) in CEDEFOP 2008) describes 

the current paradigm school education being fundamentally that of agricultural and industrial 

France at the end of the 19
th

 century, scrupulously following the ‘three unities’ of classical 

theatre: the unity of time (lesson), the unity of place (classroom) and the unity of action (the 

educator in front of the class). Admittedly, this metaphor can be used in most European and 

other national education systems (CEDEFOP 2008).  

Adam (2004) has noticed that approaches based on learning outcomes have become priority in 

higher education and vocational education spectrum. This is reflected in many official 

European documents and is present in the topics of international conferences. Convinced that 

the learning outcomes are indicators of education change, Adam (2004) also notes that the 

learning outcomes are not often used in practice and are often poorly understood or they are 

used to a limited extent or not used holistically. But defining learning outcomes in the 

development of the EU educational policy in general and at national levels has received 

significant attention. Higher education has adopted learning outcomes in order to express the 

various external reference points, including the levels in the European Qualifications 

Framework (EQF) and the defined cycles of the European Higher Education Area (EHEA) 

known as the Dublin descriptors. 

 

Characteristics of Learning Outcomes 

The transition to defining achievable and measurable learning outcomes in higher education is 

associated with substantial organizational and content reforms. Due to increase in demand for 

a new spectrum of competences, universities need to be able to react flexibly to changes in 

demand, while taking greater responsibility for the quality of study programs. Assuming that 

the learning / study outcomes are promoters of changes in higher education, they significantly 
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affect such spheres as the evaluation, its connection to lifelong learning, social partners and 

educators. In the Tunning (harmonization) project for higher education Gonzales and 

Wagenaar (Gonzalez & Wagenaar 2005: 13) define learning / study outcomes as the 

„statements of what a learner is expected to know, understand and/or be able to demonstrate 

after completion of a learning experience”. The European Qualifications Framework defines 

learning outcomes “as a statement of what a learner is expected to know, understand, or be 

able to do at the end of a learning process” (European Qualifications Framework Series 

2011:12).  

Learning / study outcomes can be explained as a collection of useful processes and 

instruments which can be used in different ways in different political, teaching and learning 

situations. Overall, it can be concluded that all definitions and explanations of learning 

outcomes emphasize the formation of students’ experience, rather than the content of the 

subject, which is part of the study program. Learning outcomes become a dominating factor in 

the organization and delivery of consistent objectives, curricula and the evaluation system. 

Knowing learning outcomes it is possible to create a dialogue between all the interested 

parties: students, employers, society and among the education systems at international level. 

The transition to the use of learning outcomes is more developed in systems which are 

focused on students and forming students’ experience. Clearly defined learning outcomes 

support organizational factors explaining the learning achievements of students, regardless of 

the type, nature and duration of learning.  

Implementation of achievable and measurable learning outcomes is possible by changing 

paradigm foci (see Table 2). 

 

Table 2.Comparison of Education Paradigms 

Teaching Paradigm Learning Paradigm 

describes educator’s intentions describes knowledge, skills and 

competences acquired by the student  

focuses on teaching and learning content focuses on learning outcomes 

quality improvement of the program is 

subject to regular, cyclically fixed-term 

external assessments (accreditation) 

programs based on learning outcomes are 

under continuous quality improvement 

each level of education and the form is a 

constant unit 

allows to combine the acquired by both 

formal and non-formal education, thus 

providing opportunities for lifelong learning 
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Learning Outcomes in the Development of Study Programs and Study Courses 

According to Kennedy, Hyland, Ryan (http://sss.dcu.ie), in order to design a new course, 

traditionally the educators used to start from the content of the course. Educators decided on 

the content of what they were going to teach, planned how to offer this content to students and 

how to assess the students had mastered it. The approach focused on educator’s input and 

educator’s assessment in terms how well the students had mastered the material taught. The 

study course descriptions related mainly to the content that had been planned to be covered 

during lectures. This approach to learning is called the „teacher-centered” approach, and 

criticizing this approach Gosling and Moon (2001) point out that it is difficult to determine 

what the student should be able to do, in order to successfully complete the module or 

program. 

For several years already the international trend in education is the transition from the 

traditional „teacher-centered” approach to the „student-centered” approach with the main 

focus placed on what students should to be able to do at the end of the module or program. 

This is referred to as an „outcome-based” approach. Thus, content-based higher education 

becomes outcome-based. Comparatively, in the „content-based” approach the aim of the 

program or study course is essential, but it may not be measurable; in the „outcome-based” 

approach specific and measurable learning outcomes are important. If course objectives in the 

„content-based” approach are indirectly linked to the assessment of success, then learning 

outcomes in the „outcome-based” approach are directly linked to the assessment and express 

requirements at the end of the course. The received assessment (grade) characterizes the level 

of the achievement of outcomes.  

It is essential to distinguish between the aims, objectives and learning outcomes of the study 

program and study courses. The aim of the program or separate study course is a broad 

general statement of educator’s intention. It indicates what the author of the course or 

program intends to cover in a proposed period of studies. Aims are usually written from the 

educator’s point of view and they indicate the general content and direction of learning.  

The objectives of the program are usually linked to the presentation / teaching done by the 

educator rather than to learning done by a student. Educators decide what will be the content 

and methodology to achieve the intended learning outcomes. Objectives are usually written 

from the educator’s point of view to specify the general content and progress of the program. 

They are statements of a specific teaching purpose, which indicates to one or more specific 

areas that educators intend to cover in the teaching block. In practice, however, the use of 

objectives creates some uncertainty – sometimes they may be formulated as the purpose of 

teaching, sometimes as expected learning outcomes. Consequently the question arises – 

http://sss.dcu.ie/afi/docs/bologna/writing_and_using_learning_outcomes.pdf
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whether objectives belong to the „teacher-centered” approach or to the „outcome- based” 

approach (Moon, 2002). Due to this uncertainty, Moon (2002) recommends to abandon the 

use of the term “objective” giving priority to learning outcomes as clearly defined indicators, 

which help programs be transparent both at local and international level. 

Accurately defined learning outcomes are characterized by: 

1. The system of evaluating the success established to determine whether and to what 

extent the student has achieved these outcomes; 

2. Achievability and compliance of the learning outcomes with the requirements of the 

labor market (society, country); 

3. Reachability of the learning outcomes which is the basis of the program / study course 

development and periodic improvement; 

4. The possibility to carry out an external assessment of the quality of the program / 

study course based on conformity to learning outcomes and their achievement. 

In order to assure the internal quality of study program, the following steps (Figure 1) should 

be performed: first, deciding about the learning outcomes for the whole program taking into 

account the requirements of the labor market; second, making decisions which learning 

outcomes will be achieved by which study courses; third, choosing the necessary 

methodology and content for the implementation of the program and study courses, followed 

by evaluation and assessment, thus creating a necessary feedback for redefining the learning 

outcomes, methodology or content if necessary.     

 

Feedback 

 

Figure 1. Quality Cycle for Internal Quality Assurance of Study Program 

 

Defining learning 
outcomes of the 

progamme 

Defining learning 
outcomes of 

study courses / 
modules 

Implementation 
of the 

programme 
Evaluation 
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In order to implement the outcome-based learning in the study programs, the program should 

be viewed holistically rather than series of separate courses. Learning outcomes and content 

of study courses are subject to learning outcomes of the program. 

Defining learning outcomes for both – programs and study courses, cycle descriptors should 

be taken into account, for example, what a bachelor or a master should be able to do; as well 

as the qualification descriptors, for example, what a bachelor of humanities should be able to. 

Also the level of the development – maximum, „average” or minimum requirements for the 

student should be considered. 

According Rauhvargers (2011), choosing the maximum level, it has to be taken into account 

that not all students will be able to achieve the defined outcomes, on the other hand minimum 

requirements would correspond to the lowest positive grade, which may sound too low (it is 

generally believed that minimum requirements correspond to the acquisition of 60% of the 

material). Medium level requirements for students can be used for the program as a whole, 

taking into account that some students will be more successful, but some students will not 

achieve them. Facilitating the transition to the implementation of outcome-based learning in 

higher education Rauhvargers (2011) and Kennedy, Hyland, Ryan (http://sss.dcu.ie) have 

described criteria for defining measurable and achievable learning outcomes:  

1. Each learning outcome begins with an action verb, followed by the object of the verb 

followed by a phrase that gives the context: 

at the end of the study 

phase (program, study 

course / module, 

practice), students can 

(by demonstration)…   

+ how, in what way? 

(under staff supervision, 

independently, in a 

group, managing a 

student group …)  

+ a verb (to do what?) 

show that understands; to 

provide examples; to 

analyze; to compare; to 

describe; to make; to 

design; to organize 

+ explanatory text (if 

necessary) 

2. Only one verb is used per learning outcome. 

3. Learning outcomes are worded in such a way that they are verifiable, i.e., providing 

the way for the student to demonstrate what he or she knows, understands and is able 

to do. 

4. There are not used vague terms like know, understand, learn, be familiar with, be 

exposed to, be acquainted with, and be aware of. These terms are associated with 

teaching objectives rather than learning outcomes. 

5. There are no complicated sentences. If necessary more one than one sentence can be 

used to ensure clarity. 

6. Learning outcomes are capable of being assessed. 

7. Learning outcomes are realistic to be achieved within the time and resources available. 

http://sss.dcu.ie/afi/docs/bologna/writing_and_using_learning_outcomes.pdf
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8. Learning outcomes of the course relate to the overall outcomes of the program.  

9. Learning outcomes are specific, observable, measurable and do not paraphrase the 

objectives of the program. 

10. Learning outcomes characterize student’s learning outcomes rather than educator’s 

tasks or intentions. 

11. Learning outcomes are formulated in a way that they do not double study course 

content. 

12. Each learning outcome arises from the objective. 

13. Each objective is linked to at least one learning outcome. 

14. Learning outcomes should make sense to students. 

In order to define learning outcomes, the Bloom’s Taxonomy is often used. It provides a 

ready-made structure in which one can build upon prior learning to develop more complex 

levels of understanding and the appropriate list of words (the use of proper verbs is the key to 

success in writing successful learning outcomes). Benjamin Bloom (1913 – 1999) stressed 

that while teaching and evaluating students it is essential to remember that learning is a 

process and that educators need to steer students’ thinking processes up to the highest levels 

of synthesis and evaluation. 

 

 

Figure 2. Bloom’s Hierarchy of Cognitive Sphere (http://toolkit.goodpractice.com). 

 

Bloom’s original taxonomy of learning levels was focused on what he called the cognitive 

domain of learning. Bloom suggested that in the cognitive domain understanding ranged over 

six levels of learning, from the lowest level which he termed factual knowledge to 

increasingly more difficult cognitive tasks, through comprehension, application, to analysis 

and synthesis, up to the highest level, evaluation of information. 

6. Evaluation 

5. Synthesis 

4. Analysis 

3. Use 

2. Understanding 

1. Knowledge 

http://toolkit.goodpractice.com/
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Since learning outcomes are related to what a student can do at the end of learning activities, 

words that express activities (activity) are used to define the learning outcomes. Bloom’s 

original list of verbs has been extended by various authors over the years (Table 3). 

 

Table 3. Verbs Expressing Learning Outcomes 

EVALUATION To oppose, to compare, to evaluate, to question, to criticize, to 

argument, to decide, to defend, to evaluate, to choose,  to judge, to 

anticipate, to range, to solve problems 

SYNTHESIS To integrate, to combine, to link up, to design, to discuss, to argument, 

to categorize, to formulate, to invent, to plan, to restructure, to change, 

to improve 

ANALYSIS To distinguish, to apply, to select, to compare, to explain, to sort, to 

separate, to classify, to track the origin, to subdivide, to debate, to 

experiment with, to explore, to attribute to, to check 

USE To use, to solve, to calculate, to predict, to verify, to use, to improve, 

to modify, to change, to explain, to work with, to produce 

UNDERSTANDING To interpret, to anticipate, to discuss, to summarize, to explain 

KNOWLEDGE To identify, to define, to describe, to label, to list, to name, to 

organize, to find, to identify, to numerate, to remember, to arrange, to 

present 

 

 It is recognized that while defining learning outcomes for higher education programs 

and study courses, it would be meaningful to avoid a list of learning outcomes taken from 

Blooms taxonomy’s lower levels, for example, knowledge and understanding in the cognitive 

sphere. It is essential to encourage students to use what they have learned before, including 

learning outcomes from higher categories, for example, use, analysis, synthesis and 

evaluation.  

This taxonomy, although useful for planning and writing learning outcomes, was criticized 

because it excluded other domains of learning, like the affective and psychomotor domains as 

well. Attempts to revise Bloom’s Taxonomy have been made by Anderson and Krathwohl, 

(2001) and Krathwohl (2002). 

The taxonomy of Anderson and Krathwohl (2001) focuses on 4 knowledge dimensions: 

factual, conceptual, procedural, metacognitive (Figure 3). 
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Figure3. Learning, Teaching and Evaluation Taxonomy by Anderson and Krathwohl (2001) 

 

Knowledge Dimensions Defined (http://toolkit.goodpractice.com): 

- Factual Knowledge: The basic information that learners must be aware of before they 

can carry out any further activities. It is knowledge of terminology and specific details. 

- Conceptual Knowledge: Knowledge that requires the learner to be aware of 

interrelationships between basic elements of a topic within a larger structure. This 

includes knowledge of classifications, general principles, theories, models and 

structures. 

- Procedural Knowledge: The knowledge that the learner needs in order to carry out an 

action. It is how something is done and includes knowledge of specific techniques, 

methods and the criteria for when to adopt appropriate procedures. 

- Metacognitive Knowledge: Knowledge that concerns the learner’s awareness of their 

own thought processes and requires the learner to be able to identify how and why 

they carried out a particular task in a particular way. 

 

Table 4.The Cognitive Process Dimension and the Knowledge Dimension in the 

Taxonomy Table (Adapted from Anderson and Krathwohl; et al. 2001) 

 

The The Cognitive Process Dimension 

knowledge 

dimension 

1.Remember 2.Understand 3.Apply 4.Analyze 5. Evaluate 6. Create 

Factual List Summarize Classify Order Rank Combine 

Conceptual Describe Interpret Experiment Explain Assess  Plan 

Procedural Tabulate Predict Calculate Differentiate Conclude Compose 

Metacognitive Appropriate 

use  

Execute Construct

  

Achieve Action  Actualize 

 

 

Create 

Evaluate 

Analyze 

Apply 

Understand 

Remember 

http://toolkit.goodpractice.com/
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Defining Learning Outcomes for Professional Master Study Program for Teachers  

 

The group of experts from 3 leading teacher education universities, non-governmental 

organizations (NGOs), graduates and employers were invited to brainstorm on the priorities of 

teacher education, what teacher is expected to know, be able to do in order to implement 

learning for the future. The following terms had been agreed on as common for the possible 

study program: “sustainability, wellbeing, cohesion, diversity, securitability, identity, human 

rights, community,  holism, contextuality, creativity, life skills, value orientation, 

participation, responsibility, global citizenship, glocalization, intersection of time and space, 

hopeful future stories, informal learning”. 

It was decided to create the concept of sustainability oriented master study program for 

teachers where the orientation of competences for educators was towards teaching about 

sustainable development; where learning outcomes would have philosophical perspectives in 

terms of epistemological, ontological and axiological guidelines. It was expected that 

graduators of the program – teachers should act as agents of change, therefore, during studies 

teachers should question several education initiatives for dealing with global challenges, like, 

„education for sustainable development, global / development education, intercultural 

education, (global) citizenship education, human rights education, media education, 

consumerism education, education for peace and justice, education for transition / 

transformative education, inclusive education”. 

The concept of professional master study program for teachers was discussed in three focus 

group discussions with teachers and employers as well as in two round-table discussions and 

several presentations in the Study Board of Teacher Education Programs.  

It was decided that professional Master’s program Teacher (hereafter in the text the Program) 

at the University of Latvia (UL) had to be developed in accordance with the requirements of 

the Law on Education, Republic of Latvia, Law on Higher Education, Strategic Plan of the 

University of Latvia (UL) 2010. – 2020., UL Constitution (Satversme), UL Quality Policy 

and other normative documents as well as the regulations of the Cabinet of Ministers of the 

Republic of Latvia No. 481 “Regulations Regarding the State Standard for the Second Level 

Higher Professional Education” and developmental trends in the European Higher Education 

Area.  

Several criteria were outlined for the program:  

1) the modular structure; the Program had to take into account students’ previous 

education and experience, practice at educational institution and characteristics of the 



13 
 

changing target audience as well as taking various needs and specialization of the 

target audience; 

2) flexible time of studies; the Program should give the chance to the teachers with 

various academic Bachelor’s (or Master’s) degrees to obtain teacher’s qualification to 

teach the respective school subject and professional Master’s degree as well as for 

teachers who already had higher professional education to obtain professional 

Master’s degree in education or professional Master’s degree and qualification of 

teacher of another school subject; 

3) bilingual studies – in the Latvian and English languages thus ensuring integrated 

studies of the foreign language and profession-oriented content;  

4) the interdisciplinary approach facilitating link of the anticipated results with the 

professional specialization of the students; 

5) integration of didactics and research improving teachers’ professional and research 

skills.  

Based on the previous discussions, the next step was to formulate the aim of the possible 

professional master study program for teachers, to define the objectives and learning 

outcomes – study results of the program. 

The aim of the Programme was formulated in the following way – to ensure professional 

Master’s studies in teacher education that are directed to personal wellbeing and the coherent 

development of society encouraging development of both interdisciplinary pedagogical 

competence and  independent integrated pedagogical and research activity which would be – 

sustainable-development-oriented, and providing an opportunity to obtain qualification of a 

subject teacher.  

According to „outcome-based” approach, the aim of the program determines the general the 

contents and focus of the program and the objectives reflect specific purpose of the teaching/ 

education. Objectives propose one or several specific areas that educators plan to cover during 

their teaching. Therefore the following objectives were defined: 

 To ensure critically reflective understanding of education and pedagogical activity to 

facilitate personal wellbeing and coherent development of society as well as the 

competence of implementing it in professional practice; 

 To faciliate the development of professional competence in connection to labor market 

and global social needs, and applying it in critically reflective professional practice;  

 To ensure the improvement of research skills directed to sustainable developement and 

integrate them in one’s own pedagogical practice in diverse social environments; 
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 To educate the fifth-level teacher professional qualification specialists thus facilitating 

their competitiveness in the changeable local and global socioeconomic conditions;  

 To facilitate a sense of belonging to the common European education area and 

acquiring the skill of critically evaluating its diversity, thus, improving professional 

practice in national cultural environment and advancing responsibility for one’s own 

professional development in the context of life-long education and life-long learning.  

The aim and the objectives of the programme should be specified by competences. The term 

competence in the Programme is understood as general reflection of the study results in the 

professional activity.  

 

Learning Outcomes for Professional Master Study Program for Teachers 

Based on Moon (2002) the study results – learning outcomes of the programme should be 

defined as indicators of transparency at local and international level.  Thus, learning outcomes 

indicate what the student will know, understand, use, apply, be able to do or demonstrate on 

graduating from the program. Professional master’s competence of a teacher is based on 

professional competence of the bachelor of education science that is deepened and expanded 

by the corresponding professional master's degree knowledge, understanding, skills and 

attitudes to facilitate personal wellbeing and the coherent development of society.  

The Professional Master’s competence is to be formed by three interrelated sets of study results: 

(1) the epistemological aspect of professional competence in cognitive activity; (2) the 

ontological aspect of professional competence in integrated pedagogical practice and research 

and (3) the axiological aspect of professional competence in pedagogical practice directed to 

personal wellbeing and coherent development of society.  This classification  is conditional, 

however, it deepens understanding and facilitates the multi-faceted development of teacher’s 

professional competence. Each set of competences includes general study results that 

characterise the entire Master’s Study Programme. These study results are specified in learning 

outcomes of every study course thus ensuring consistency and integrity of the entire master’s 

study programme.  

According to the epistemological aspect of professional competence in a cognitive activity, 

the graduate will be able to: 

o find, obtain and select information in accordance with particular pedagogical aims; 

o analyze, synthesize and evaluate the information obtained in accordance with particular 

pedagogical aims and objectives;  

o communicate the information clearly and convincingly based on both cognitive and 
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affective processes and taking into account the characteristics of the target audience in 

various social and cultural contexts;  

o enlarge one’s knowledge and understanding by carrying out research and studying in 

foreign languages;  

o demonstrate deeper interdisciplinary knowledge and its critical understanding obtained in 

research and pedagogical practice;  

o demonstrate deeper knowledge and critical understanding of national characteristics and 

developmental trends of education in the common European education area.  

 

The ontological aspect of professional competence in integrated pedagogical practice and 

research provides evidence that graduate will: 

o demonstrate skills of planning and implementing one’s pedagogical practice in 

connection to requirements of labor market, social needs and innovative trends in 

education science and practice; taking risks to implement new solutions; 

o implement positive interaction and demonstrate a positive attitude in diverse social 

environments ensuring pedagogical process; 

o demonstrate an innovative pedagogical approach to dissemination and implementation of 

the results of solving problems connected with well-being and coherent development of 

society; 

o participate in research activities improving one’s professional practice;  

o work together with other professionals in a team; 

o demonstrate skills of adapting to new situations and ensuring pedagogical practice in 

changeable social conditions;  

o evaluate one’s own professional competence; plan and direct one’s own education in the 

context of life-long learning.  

 

Based on the axiological aspect of professional competence in pedagogical practice directed 

to personal wellbeing and coherent development of society, it is expected that the student 

will:  

o demonstrate deeper knowledge and critical understanding of the contribution of 

education to ensuring wellbeing and coherent development of society, and to sustaining 

and improving quality of life for one’s own and the following generations; 

o demonstrate skills of solving problems connected to well-being and coherent 

development of society as well as taking responsibility about personal input in problem 

solving during pedagogical practice;  
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o be aware of contribution of one’s professional practice to solving problems connected to 

well-being and coherent development of society.  

 

Defining Learning Outcomes for the Courses of Professional Master  

Study Program for Teachers  

As the intention of „outcome-based learning” is not a set of separate program courses linked 

together, but rather the creation of a holistic program, then the learning outcomes and content 

of the courses / modules should correspond to the study results of the program. 

As an example, professional master’s study module “Education for Well-being and Cohesion” 

can be proposed. The total amount of the module is 60 ECTS credits. This module comprises 

the following courses: 

1. Sustainable Cultural Environment of Education 4,5 ECTS 

2. Holistic Development of Personality in Education Practice 3 ECTS 

3. Educator’s Professional Identity and Pedagogic Mastery 3 ECTS 

4. Education Research for Local and Global Changes 4,5 ECTS 

5. Didactic Approaches in Education Practice I 3 ECTS 

6. Didactic Approaches in Education Practice II 3 ECTS  

7. Master’s Practice in Research 9 ECTS  

8. Development of Master’s Thesis I 15 ECTS  

9. Development of Master’s Thesis II 15 ECTS  

Defining the aims, objectives and learning outcomes of the courses of this module the 

following criteria had been observed: 1) each learning outcome arises from the objective, 2) 

each objective is linked to at least one learning outcome, 3) learning outcomes describe 

students’ results, rather than the teacher's assignments or intentions, 4) learning outcomes are 

verifiable, i.e., they provide for the way in which the students will demonstrate what they 

know, understand and are able to use, apply, achieve, demonstrate, create. 

For example, the aim of the study course „Sustainable Cultural Environment of 

Education” is to develop the competence to participate in building sustainable cultural 

environment of education for ensuring personal well-being as well as harmonized 

development of the society.  

The objectives of the course:  

1. to enlarge knowledge and critical understanding of challenges of globalization and its 

implications for the society, culture and education;  

2. to enlarge knowledge and critical understanding of sustaining and improving quality 

of life;  
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3. to examine the possible impact of sustainable cultural environment of education on 

facilitating personal well-being as well as harmonized development of the society;  

4. to improve skills of solving problems of the impact of sustainable cultural 

environment of education for facilitating personal well-being as well as harmonized 

development of the society, and the skill of taking responsibility for solving problems. 

Learning outcomes: 

Completing the course, students will be able to:  

1. demonstrate a detailed knowledge and critical understanding of the impact of 

education on ensuring sustainable development;  

2. display skill of finding and selecting information; and clearly and convincingly 

communicating it to others taking into consideration peculiarities of the target 

audience;  

3.  show critical understanding and personal attitude towards national and global 

topicalities in education and their impact on diversity of opinions and values;  

4. act responsibly in solving problems of sustainable cultural environment of education 

impact on facilitating personal well-being and harmonized development of the 

society;  

5. show critical understanding, responsible behavior and positive attitude towards 

contribution of education to sustaining and improving well-being of the students and 

following generations. 

 

Another example of aim, objectives and learning outcomes in the study course „Holistic 

Development of Personality in Education Practice”; the aim of the course is to facilitate the 

development of educational practice, which is based on critical understanding, for growth of 

holistic personality.  

The objectives of the course:  

1. to enlarge knowledge and integrated understanding of contribution of holistic 

education to ensuring personal well-being and harmonized development of the 

society;  

2. to enlarge knowledge and critical understanding of national features and 

developmental trends of holistic theories of personality development in the common 

European education area;  

3. to examine features of personality development in education practice;  

4. to improve skill of ensuring positive mutual interaction and skill of expressing positive 

attitude towards evaluation of problem situation in various social environments. 
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Learning outcomes: 

Completing the course, students will be able to: 

1. demonstrate a detailed knowledge and integrated understanding of the contribution of 

holistic pedagogy to personal well-being and harmonized development of the society;  

2. display enlarged knowledge and critical understanding of national features and 

developmental trends of holistic theories of personality development in the common 

European education area;  

3. demonstrate skill of examining features of development of holistic personality and 

clearly and convincingly communicating the gained information taking into 

consideration peculiarities of the target audience;  

4. demonstrate positive interaction and positive attitude during the course. 

 

Conclusion  

Despite the fact that introduction of the learning outcome-based approach to the higher 

education is in a process, several constructive assessments can be found (Table 5).   

 

Table 5. Benefits of Implementation of Learning Outcomes (based on Melin, 2009).  

 

According to students’ 

experience 

According to educators’ 

experience 

Institutional benefits 

a better understanding of 

the objectives of separate 

study courses and 

curriculum overall 

a great amount of work 

and contribution 

learning outcomes is an 

effective tool for the  

development of the study 

program 

better connection between 

teaching and exam 

there is no sense to focus 

only on individual study 

courses or modules, the 

program should be viewed 

holistically 

better communication with 

stakeholders 

focus on skills and 

competences 

learning outcomes provide 

tools for discussion and 

development of the 

program in collegial 

forums 

guarantee of the quality 

assurance and 

development in long term 

better opportunity to be 

involved in the discussion 

and evaluation of the 

program  

learning outcomes benefit 

communication with 

students, employers, 

community and society 

learning outcomes is a tool 

for development and 

implementation of new 

ways of  teaching and 

assessment  
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Emphasizing learning outcomes as indicators of education change and understanding their 

positive effect on the improvement of the quality of higher education one should be aware of 

the consequences of the change.  

Transition to the learning outcome-based higher education is a time-consuming process under 

development that transforms the education system and changes, for example, the hierarchy of 

departments, faculties. The “student-centered” approach addresses the development of 

programs as a whole rather than mechanically connecting separate study courses. Learning 

outcomes form the basis of study courses to which the peripheral science and image 

information are subordinated. It is not always initially possible to create the best and the most 

successful combination (a combination of the topic, level, contact hours and independent 

work). Therefore, overall development of the program should be based on the on-going 

feedback, evaluation and student surveys. On the other hand, by identifying the overlaps 

between courses, it is possible to assess students’ work load. The University of Bergen in 

Norway recognizes that the permitted course overlap can be 5 – 20%. Study workload 

depends not only on the study program itself, but also on the way of delivery and the 

assessment of learning outcomes.  

According to Melin (2009: http://www.aic.lv/rp/qf_rpl/20091022_QF_RPL/Lars_Melin.pdf) 

Aarhus School of Engineering, Aarhus University in Denmark “have raised the grades in 

average, … have made better programs, … have raised the completion rate from 50 % to 80 

%, … have raised our intake with 37 % in 2 years – without raising the dropout”.  

Learning outcomes are based on attitudes, the ability to think critically and on general 

communication, and it makes their definition difficult. In fact, the definition of learning 

outcomes is the issue of words, on how the desired process is described and the words used to 

change the way of thinking, working and understanding. 
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